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Differentiated Instruction

Activity Task: Develop a lesson on “Reading Connected Text” (Slide 30) that can be differentiated to meet the needs of students at various reading levels.

Lesson Objective: To help each student transition from reading words in a list to reading words in text.

Instructions:

1)
If this activity is used as an additional activity in the workshop:

a.
Read the following scenario that describes three students.

b.
From the reading selections provided by the session facilitator, select one that is appropriate for each student (a total of three).

c.
Develop a lesson plan (see lesson plan format) for each student. 
2)
If you are doing this activity as an interim assignment:

a.
Choose students from your own classroom, who are having difficulty transitioning from reading word lists to reading text.

b.
From the resources you have in your classroom (or others you may find), select a reading that will be appropriate for each student.

c.
Develop a lesson plan (see lesson plan format) that is appropriate for each student. *It is possible that one lesson plan will be appropriate for more than one student, if their assessment results are similar.

Note: Screening assessments must be conducted, or previous records reviewed (before any lesson is developed,) to determine student readiness level for the objectives of the lesson (Slide 19.)
Lesson Plan Format

Goal: It may be necessary to set intermediate goals. The initial goal should be based on each student’s current fluency in reading CVC words from a list (Slide 30).
Objective: State specifically what each student will do in the lesson and identify a quantifiable objective. For example, “Mary will read all words correctly in one paragraph at 50 words per minute. 
Materials: Identify which “reading” each student will use in the lesson. Base your selection on results of each screening assessment. If possible, also consider student interest when making the selection.
Accommodations: Determine what accommodations need to be made for each student. This includes deciding what prompts may be required (Slides 20, 21, and 30).
Introduction: Determine how you will introduce the lesson to each student? What instructions will you use? How will you check to ensure their understanding of instructions?
Development: Identify how you will model what you want each student to do? 

Practice: Decide how you will incorporate practice time for each student. BE CREATIVE!

On-going assessment: Develop a plan for assessing progress. How will you determine if the objective was met? How will you establish the next intermediate goal, (e.g., “Will you raise the bar by 10 more correct words read within same time frame?)
Feedback: Determine how you will provide corrective feedback and positive reinforcement. 
Closure: Determine how you will review lesson.

Scenario

Mrs. Jenkins has 25 students in her second grade classroom. Although all of the students participate in a research-based core reading program, and most are on grade level in reading, three of her students are having difficulty reading words in text. She has decided to differentiate a lesson for each of the students to see if it will assist them with this skill. Following is a description of the three students:

Amy:

Results of a screening inventory indicate that Amy is reading a little below grade level when she reads words from a list. She still has difficulty with a few of the second grade level CVC words. Although she isn’t too far behind, this does slow her down when she attempts to read from the class level readers. Amy is also easily distracted and has difficulty paying attention, especially when she is frustrated with reading. Mrs. Jenkins met Amy’s Mother at “Open House” and knows that she has a very supportive family, including a grandmother who volunteers in the school library. 
Rafael:

Since Rafael is having a great deal of difficulty reading the grade level text in class, Mrs. Jenkins decided to differentiate a lesson for him to better meet his needs. In a review of Rafael’s records from his first grade school from another state, Mrs. Jenkins learned that he received supplementary reading instruction because he was having difficulty decoding single syllable CVC words. She also conducted a screening inventory and discovered that, although he has improved somewhat, he is still having difficulty reading words from a list. Mrs. Jenkins also learned from her screening inventory, that Rafael is very creative and loves music. 

Henry: 

Everybody loves Henry! He is funny and is always doing something that makes him the center of attention. Unfortunately, his behavior often disrupts class and takes away from instruction time. Henry, in particular, cannot afford this disruption. Although, he loves to talk and tell stories, he has difficulty reading them. When assessed, he appears to have little difficulty reading words from a list, but he has difficulty staying on task when reading from text. He loses his place and comprehends little of what he reads. [image: image2.png]




































Optional Activity
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