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Council of Chief State School Officers

The Council of Chief State School Officers (CCSSO) is a bipartisan, nationwide, nonprofit organization of public officials who head departments of elementary and secondary education in the states, the District of Columbia, the Department of Defense Education Activity, and five U.S. extra-state jurisdictions. CCSSO provides leadership, advocacy, and technical assistance on major educational issues. The Council seeks member consensus on major educational issues and expresses their views to civic and professional organizations, federal agencies, Congress, and the public.
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The Division of State Services and Technical Assistance supports state education agencies in developing standards-based systems that enable all children to succeed.  Initiatives of the division support improved methods for collecting, analyzing, and using information for decision-making; development of assessment resources, creation of high quality professional preparation and development programs; emphasis on instruction suited for diverse learners; and the removal of barriers to academic success.  The division combines existing activities in the former Resource Center on Educational Equity, State Education Assessment Center, and State Leadership Center.

The Initiative to Improve Achievement in High Poverty Schools

The Initiative to Improve Achievement in High Poverty Schools, launched in 1995, focuses on increasing the capacity of state educational agencies to work with local districts toward improving student performance in high poverty schools through the effective implementation of ESEA, Title I, and other federal and state programs.  The Initiative, whose goal is to ensure that students in high poverty schools gain the knowledge and skills necessary for sustained success, encompasses a wide set of activities and products to reach this objective.  These include national working conferences, special education and extended learning initiatives, the Limited English Proficient Students Projects, State Support of Alternative and Community-Based High Schools, and the Secondary School and Middle School Reform Projects.
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Introduction

The Council of Chief State School Officers (CCSSO) and the Access Center of the American Institutes for Research have partnered together to identify challenges and opportunities for collaboration among states, districts and schools in expanding access to the general education curriculum and improving outcomes for students with disabilities.   

The Access Center is a project funded by the U.S. Department of Education, Office of Special Education and Rehabilitative Services.  It is authorized under IDEA - Part D, and is part of the Special Education Technical Assistance and Dissemination Network.  The Access Center project contributes to a large network of technical assistance (TA) delivery that emerged in response to the need for putting research to practice at all levels of state TA systems.  Already in its second year of inception, the Access Center project has a fairly comprehensive model for TA, ranging from state to state, district to district, and direct TA support using different context-specific TA models.  

As part of an effort toward increasing collaboration, CCSSO and the Access Center hosted two meetings in September and October 2003 to raise awareness and understanding, and initiate dialogue among key stakeholders on critical self-identified issues relative to expanding access and improving outcomes for all students, in particular, for students with disabilities.  The meetings convened diverse participants to forge a new community of practice, The Access Network, dedicated to state-to-state information exchange, addressing challenges and opportunities for expanding access, and enacting strategies to further advance collaboration and action on behalf of students with disabilities.  Further, participants learned about the tools and resources available from the Access Center to support these efforts.  

Both meetings were held in Washington, D.C. The first meeting was held from September 29-30, 2003 and engaged teams of state and local administrators from Alabama, American Samoa, Kentucky, Ohio, Virginia, West Virginia, and Wisconsin. The second meeting was held from October 20-21, 2003 and engaged participants from California, Illinois, Kansas, Louisiana, North Carolina, Pennsylvania and Washington State.   Chief state school officers were invited to send teams comprised of special education and school improvement directors at the state and local levels to participate in the meeting and to join the Access Network.  Several state teams also included school principals and parents of students with disabilities.

Purpose of the meetings

Expanding access to the general education curriculum for students with and at-risk of developing disabilities served as the primary purpose of these two recent meetings co-sponsored by CCSSO and the Access Center at the American Institutes for Research.  In a time of increasing national emphasis on meeting the requirements of NCLB and IDEA, these meetings set out to establish a framework for dialogue and collaboration aimed at helping state teams to develop effective practices for improving outcomes for students with disabilities.  

The five objectives of these meetings were to:

· Form a community of practice, The Access Network, to scale up best practices for expanding access,

· Increase knowledge of tools and resources available from the Access Center and CCSSO,

· Hear from states regarding challenges and successes in expanding access,

· Provide state teams an opportunity to collaborate and generate action plans, and

· Develop national leadership on scaling up access to the general education curriculum.

States exchanged views and information on each of four critical areas relative to expanding access to the general education curriculum: 

· Scaling up research-based practices in reading, 

· Scaling up research-based practices in mathematics,

· Providing students supports and accommodations in the classroom and on assessments, and

· Aligning individualized education plans (IEPs) to state standards.   

This report summarizes the proceedings and key lessons from these meetings.  It is arranged in four sections to reflect the main issue areas above and includes a supplementary matrix tool that lists current and future state interventions for expanding access.

Research-Proven Strategies in Literacy

Katie Drummond, The Access Center 

Please refer to the Access Center website at: http://www.k8accesscenter.org/ for the complete text of this presentation.

Ms. Drummond highlighted prominent issues in reading and writing.  The evidence base in writing supports a five- step process that includes the use of reading comprehension techniques “in reverse”.  As with reading comprehension, writing requires that students become familiar with an analytical process and regulate themselves through that process.  Studies show that teachers who are attentive to process and quality stimulate higher achievement outcomes.  For students with disabilities, handwriting and spelling especially pose significant barriers.  These students have benefited significantly from paper-based and computer tools with accommodations for handwriting, peer-assisted learning, and phonics.

The evidence base in reading suggests that there are five strands to effective reading: phonemic awareness (manipulating sounds), phonics (connection between letters and sounds, and familiarity with patterns), fluency (accurate and quick reading of text), vocabulary, and comprehension (purposeful, active, monitoring self).  The research base in reading and verbal competency shows that general linguistic competency is strongly influential to literacy outcomes.  For a variety of reasons, literacy acquisition is a challenge for many students with disabilities.  

A major programmatic challenge in meeting their needs relates to over-identification of reading deficits versus reading disabilities.  General verbal skills need to be taught and reinforced in many content areas.  Older learners also need to engage with complex ideas as they develop reading skills.

Overall, there are more conclusive findings on the effectiveness of general literacy strategies than on the impact of specific programs and curricula.  Teacher expertise and the rigor of instruction have been identified as critical to student success overall.  For students with special needs, using meta-cognitive strategies and methods for skills integration are especially important.  More research is needed, however, on approaches to writing instruction and adolescent literacy.


Shared challenges in literacy 

I.  Improving teacher quality and the quality of professional development and pre-service

    training for teachers 

States see a need to achieve higher standards of teaching in reading and literacy.  Teacher quality and student achievement suffer because of ineffective instruction (ie: limited Direct Instruction), low teacher expectations, and the burden of teachers’ work.  States agree that research-based teacher training, coaching and mentoring must be matched with time for planning and professional collaboration.

State teams also want to develop cadres of reading teachers by scaling up effective in-service and pre-service training for teachers in literacy and by providing diagnostic tools for teachers who teach reading at the secondary level.  Finally, states emphasize the importance of buy-in from principals to ensure the dedication of appropriate time and human resources in support of effective reading interventions.

II. Identifying and scaling up effective practices at the secondary level in both general    

    and special education
Regarding general education, improving practices prior to special education referral is critical. Closing the gap between general and special education students is a high priority but the research base that should inform the transition from a curriculum package to meta-cognitive strategies for children remains weak.  States concur that reading initiatives, such as Reading Recovery, should not stand alone; rather, they should be incorporated within more comprehensive reading programs.  Implementation of effective reading approaches can only be accomplished within a system that is open to change and aligned with the needs and circumstances of learners.

III. Providing research support and technical assistance to districts to align reading programs for all students’ needs 

Raising awareness of the multiple categories of reading problems and deconstructing the assumption within districts and schools that all reading problems are disabilities are huge challenges.  Thus, implementing prevention and early intervention strategies in pre-K and the early grades that can alleviate reading problems at higher grade levels is a focal strategy.  Yet, many teachers lack a language base in reading, and building on children’s linguistic skills to teach the rules of English is an instructional challenge.

IV. Engaging parents and families to increase their understanding of effective reading approaches, factors affecting student performance, and family-based supports to improve literacy  

The role of parents in literacy strengthening cannot be underestimated.  A particular challenge in any parental/family strategy is addressing the role of poorly educated parents who themselves need reading assistance in order to help their children.
Resource needs

To address the above challenges, state teams expressed need for the following:

· State/district/school level curricular frameworks based on research-based practices

· Information on the appropriate strategies for meeting state standards in literacy, including case studies of successful and sustainable reading programs/resources

· Effective training strategies/modules for training teachers and delivering instruction to students 

· Proven rubrics for developing effective systems

· Information sharing on how other states are dealing with capacity building issues, staff and funding shortages.

Policy and implementation issues

State teams identified the following issues affecting implementation of programs, strategies and initiatives:

· Program buy-in from teachers and principals

· Appropriate assessments for different students’ needs, including interim assessments charting student progress

· Sustainable teacher supports, including access to literacy facilitators, behavioral support personnel, and systems for professional development, especially at the high school level

· Training for principals with minimal special education experience.  Competing with a principal’s time for training are many extraneous concerns such as building maintenance and staff supervision.  

· Educating policymakers on the importance of reducing class size, state-funded training in reading instruction for resource teachers, and school-specific strategies for literacy development

· Maximizing human resources given the antiquated funding system for special education

· Achieving a definitive understanding of special education teacher requirements and bridging the gap between teachers’ needs and research in the field

· Balancing micro and macro level funding to achieve focused spending based on data collection and analysis

Research-Proven Strategies in Mathematics

Tina Diamond, The Access Center 

Please refer to the Access Center website at: http://www.k8accesscenter.org/ for the complete text of this presentation.

Ms. Diamond explained that math was historically taught as a set of facts, rules, and procedures for dealing with quantitative concepts.  In 1989, the National Council of Teachers of Mathematics (NCTM, http://www.nctm.org/) developed curricular standards for mathematics for grades K-12 covering ten areas that are much broader than the expectations of the past.  Despite this innovation, by 1990 about two-thirds of students with learning disabilities were achieving below the grade level in mathematics.  

All students must have access to nationally recognized standards. While identical instruction is not synonymous with equitable instruction, equal access to materials and products that address students’ individual needs is essential.  The NCTM standards do address students with disabilities, but many special and general educators are not aware of the NCTM standards.

Based on past research, five major components are deemed necessary for effective mathematics instruction: (1) focusing on “big ideas”, ie: generalizable concepts; (2) teaching “conspicuous” strategies that are neither too broad nor too specific; (3) making efficient use of time on prioritized objectives; (4) communicating strategies in a clear manner; and (5) providing practice and review to promote retention.  Other evidence-based strategies not specific to mathematics that can have a positive impact on instruction include: cooperative learning, class wide peer tutoring, and Direct Instruction.


Shared challenges in mathematics 

I.   Improving teacher quality in general and special education
Special and general educators often teach and measure student outcomes differently.  Bridging this disconnect is essential.  Math teachers with pre-service training in education often lack content knowledge in math and are not resourceful consumers of learner-specific instructional strategies.  States need to acknowledge and meet staff development needs in mathematics for pre-K through 12 in order to prepare at-risk learners for increasingly difficult math requirements.  

II.  Enabling all students to succeed in higher order math, and identifying interventions that prevent children from falling behind 

States should be more strategic in identifying and diagnosing students and providing them with effective math learning strategies.  IEPs are still teaching basic math skills.  States emphasize the importance of IEP teachers moving progressively toward higher math skills instead of holding students back.  States face challenges in implementing differentiated instruction and spiraling curriculum (revisiting instruction) – two effective responses to the difficulty of bridging pedagogy with content – that open pathways for students to access the general education curriculum.  Finally, outdated textbooks often make poor instructional resources in this regard.

III. Improving the research base in mathematics
The research base for math is not as extensive as for reading.  Thus, states are seeking to better understand what constitutes best practices in math instruction in general, and what works for different types of students.  

IV. Getting all children to meet grade level expectations by overcoming the perception that mastery of math is not for everyone
Drop out rates in special education are directly related to performance in higher order math.  As a result, states are challenged to raise expectations for students with disabilities from low-level IEPs that are still too focused on basic math skills in the secondary grades.  

V.  Engendering more flexible measures for assessing math skills at the secondary level, particularly for at-risk learners 

Math expectations should meet the needs of the individual learner and graduation requirements should designate the number of math courses needed, not only the content required.  From a parents’ perspective, this offers a more meaningful opportunity for access to the general curriculum.
Resource needs

State teams expressed need for the following:

· Information on cross-curricular courses and applied learning strategies 

· Web-based clearinghouse of evidence based practices in lesson planning for at-risk groups and strategies for implementing instructional best practices

· Guidance on textbook selection

· Teacher-to-teacher training and opportunities for school-level colleagues to share learning techniques and learn from each other

· Information on multiple learning strategies for solving math problems

· Rubrics on teacher skills required for different types of math instruction

· Access to instructional assessment and diagnostics specifically for math 

· PTI training to raise the awareness of families about standards and the IEP process 

Policy and implementation issues

State teams identified the following issues affecting implementation of programs, strategies and initiatives:
· Finding workable ways to use and analyze classroom data that is directly tied to improvements in classroom instruction and school improvement planning

· Unclear connections between reading disability and math performance

· Embedding in the teaching process a better understanding of the different cultures that exist among at-risk student populations

· Allocating funds for staff training  

· Establishing cross-cutting collaborative programs that are well-coordinated at school, district, and state levels

· State guidelines for district level professional development that are often in conflict with local control

· Policy gaps between transitional/vocational education opportunities and student needs
Supports and Accommodations in the Classroom and on Assessments

Amanda Schwartz, The Access Center 

Please refer to the Access Center website at: http://www.k8accesscenter.org/ for the complete text of this presentation.

According to Ms. Schwartz, accommodations “allow a student to complete the same assignment or test as other students, but with a change in timing, scheduling, response and/or presentation”.  Supports “ensure that students, staff, and the classroom environment are organized in a way that promotes access to the general curriculum for students with disabilities”.  In other words, accommodations are what teachers do, supports are what school systems provide teachers.  

In any environment, neither accommodations nor supports are easily modifiable because they are typically standardized over the years according to the prevailing norms of the environments in which they are operable.  While few studies on supports and accommodations meet the rigor of the research-proven strategies outlined in NCLB, the Council of Exceptional Children (CEC) has developed a process for assessing the extent to which a study can be referred to as “research-proven”.   The CEC has set qualifications based on a range of more or less rigorous research-based practices.  A “research-proven” strategy can be characterized as:  rigorous and systematic, objective, empirical, and peer-reviewed.  It also consists of a strong research design, reliable and valid data, and rigorous data analysis.

The Access Center, which is a national technical assistance center, provides information on NCLB-aligned supports and accommodations in math, science, reading, and other areas.  The Center is developing a research-proven strategies Information Chart with guidance from experts in special education in different content areas.  The chart tool focuses on strategies rather than programs, exemplifying how evidence-based strategies influence practice and what cost implications they have.  This chart can provide further connections for states already using similar materials, and provide links to newer resources.  


Shared challenges in supports, accommodations and assessment 

I.  Providing pre-service and in-service training to general and special educators on the appropriate use of supports and accommodations
II. Building a community of professional learners at the school level to ensure that planned curriculum is enacted curriculum
States recognize the importance of a school-based philosophy that supports the use of supports and accommodations.  Critical challenges to achieving a supportive school culture are: empowering school leaders, gaining buy-in among school staff, and inspiring staff confidence in using supports and accommodations.  A further challenge is learning to balance IDEA ideology with NCLB requirements.

III. Countering the perception that accommodations are unfair and invalidate test results  

From the outset, states need to focus on preventative strategies and effective instruction that limits the need for accommodations; where necessary, accommodations must be appropriate and suitable for diverse learners.  For example, getting general and special educators to provide supports on a daily basis and during assessments remains a challenge.  This can be overcome by providing professional development to general educators on how to provide supports and accommodations to students with disabilities in regular classrooms; working with behavioral specialists to support teachers in addressing behavioral issues and providing supports and accommodations toward this end; and teaching students in general education the benefits of supports, accommodations and inclusionary practices for all students.
IV. Training IEP teams to ensure well- planned, effective and timely accommodations
Equipping students with effective learning techniques remains a considerable challenge.  States are assiduously directing IEP teams to be more diagnostic in order to ensure responsible decisionmaking regarding accommodations.  Research supports the need for awareness of the extent to which accommodations/modifications are enabling or crippling to students.  

States also face the challenge of moving from norm- to criterion-referenced tests, which involves working with testing companies to foster equity for students with disabilities. Developing a waiver system to enable students with reading disabilities to graduate is another task for states to examine.

V. Ensuring access to supports and accommodations for students without disabilities in general education  

In the spirit of inclusion, multiple stakeholders should work in concert to ensure the provision of accommodations beyond special education that include all children.

VI. Involving parents in amplifying the benefits of school-based supports
VII. Improving large-scale assessments to incorporate an understanding of best practices

Large-scale assessments often interfere with inclusionary practices.  Because large-scale assessments are not designed for effective learning and instruction, education leaders are responsible for promoting better practices in large-scale assessment.  

Resource needs

State teams have expressed need for the following:

· Learning communities to help scale up best practices and facilitate systemic change

· Teacher training and coaching on appropriate accommodations, technology utilization, and effective classroom management; also, training on the impact of supports and accommodations on psycho-social development 

· Resources regarding use of supports and accommodations outside of the IEP process

· Resources, data, and information on effective research practices on supports, accommodations and inclusion, including such topics as: 

· The impact of inclusion, supports and accommodations for large scale testing 

· Working with para-professionals in the application of supports and accommodations

· Examples of successful implementation at the district/school levels

· Disaggregating student data by attendance  

· Books that are adjustable for different age and language groups
Policy and implementation issues

State teams identified the following issues affecting implementation of programs, strategies and initiatives: 

· Public perception about assessment results of students with disabilities

· Alignment of NCLB and IDEA 

· Alignment concerns with respect to highly qualified teachers

· Graduation requirements for at-risk students

· Inclusion of grey area students – learners with mild disabilities, English language learners, or students three grades below level who cannot be tested at grade level 

· Measuring the progress of all students inclusive of students with disabilities, using large scale or other assessments

Alignment of IEPs to State Standards

Amanda Schwartz, The Access Center 

Please refer to the Access Center website at: http://www.k8accesscenter.org/ for the complete text of this presentation.

Current IDEA 1997 legislation aims to provide every child access to the general education curriculum.  In support of this goal, federal policy stipulates the following criteria applicable to every student with a disability: statement of present education level, measurable annual goals enabling participation in the general curriculum, account of supports and services, description of program modifications and supports for teachers, documentation of participation in the general education curriculum and large scale assessments, alternative assessment systems to be used if ineligible for large-scale assessment, involvement of general educators, and performance indicators that assess progress towards goals consistent with state standards.
These policies are being implemented in the context of several key special education issues and concerns, as reported by President’s Commission on Excellence in Special Education (PCESE).  Among these issues are the following:

· An IEP is intended to inform instruction and outline a child’s individual needs.  In practice, however, IEPs are not actually being designed or used for individualized instruction.  Instead, they are often written as monitoring tools and legal documents, and thus, are interpreted as contracts.  

· Too few studies document student progress in meeting state standards.

· Regarding the status of teacher skills, special education teachers do not yet understand the scope and sequence of content area instruction to the same extent as general education teachers.  Additionally, a study found that only 22 states had general education teachers taking special education courses.

· Research shows that IEPs will promote success for students with disabilities, but there is little research on how schools are documenting progress towards IEPs and higher standards.  

· Regarding alignment, concerns persist about limited time for instruction and functional goals.

Ms. Schwartz suggested several research topics for enhancing alignment of IEPs to state standards:
· Analysis of district level policies on IEPs:  Research strategies for adapting district policies in ways that allow for greater accessibility, flexibility, and appropriate accommodations. 

· Technical assistance for implementation:  Research ways to foster cross-fertilization between general and special educators.

· IEP organization and writing:  Develop a research agenda to clarify at the state level the implementable elements of IEPs, and to assess the range of alternate assessments and their implications.
· Broadening IEP goals:  Develop research priorities that seek to incorporate other skills such as study skills and emotional and personal health skills that will further facilitate the transitions of students with disabilities into the general education curriculum.

Shared challenges in aligning IEPs to standards

I. Defining standards-based instruction, training teachers, and rolling out professional development
Teachers need guidance, assistance, and direction on what standards mean; they also need training in diagnostics in order to evaluate changes in standards from year to year from one grade to the next.  States need to partner with schools on design and delivery of standards-based instruction, to include retraining efforts for special and general educators. 

II.  Engaging new thought processes
At all levels, educators of students with disabilities must be challenged to think differently about IEPs, access and accommodations/supports.  Providing teachers the guidance, training and resources to effectively lead an individualized instructional approach in their classrooms, and working to develop systems that foster new ways of thinking are critical first steps.  It is difficult to initiate systems change or behavioral adjustments particularly when there is no “recipe” for Standards Based Instruction (SBI).  The challenge for states is to emphasize process over product in conceptualizing the role of the IEP in student outcomes.  

III. Reconciling statewide and recommended IEPs

In the absence of a clear definition of standards-based IEP, neither states, schools nor teachers are consistent in the design or assessment of IEPs.  One point of agreement is that IEP goals and objectives should be based on a continuum of skills, including functional skills, which are aligned to state standards. 

IV.  Accelerating instruction for below grade level students to promote success on high stakes tests 

States continue to confront the dilemma of how to support students with disabilities in mastering content at the same grade level as their general education peers.  Helping teachers to assess student deficits and the ways that standards can be used to address them is critical.

V.  Differentiated instruction 

VI.  Teasing out the connections between standards, adaptations to reach standards, and scaffolding student work to help students reach goals

Resource needs

State teams expressed need for the following:

· Resource lists from OSEP and ED outlining IEP requirements; a common IEP form/framework; a common eligibility form/criteria; and eligibility criteria/definitions on learning disability, etc.

· Evidence on bridging the gap between children’s needs and district supports 

· Information on the status of the “1 percent” rule

· Guidance on measuring the results of intervention and the longitudinal nature of interventions.  Some suggested resources:

· State models for mapping standards and a cadre of states committed to sharing such models 

· National level models such as the products of the State Collaborative on Assessment and Student Standards (SCASS) at CCSSO (http://www.ccsso.org/projects/SCASS/)

· Guidance on how to align state standards with National Assessment of Educational Progress standards for grade level assessments

· Examples of scaffolding student work to meet standards, core goals and objectives 

Policy and implementation issues

State teams identified the following issues affecting implementation of programs, strategies and initiatives:
· Federal level emphasis on paper compliance versus student outcomes

· Limited recognition of the subgroups within subgroups of disabilities and the need to attend to the performance of diverse groups within subgroups

· Assessing individual needs for alternate methods of instruction in reading and math versus the need for an IEP

· Making use of the IEP as an improvement model, not an achievement model, that is useful for all students
State Team Reports: Next Steps/Follow-up

This section summarizes outcomes of the state team planning session held on the last day of both meetings.  To facilitate the state team planning process, teams were asked to reflect on lessons learned from the overall conference, and discuss (a) strategies for in-state follow up, (b) state to state collaboration plans, and (c) next steps for CCSSO and the Access Center in assisting states.  A summary of the findings from this state team planning sessions is presented below.  
(A)
In-State Follow-up Efforts

States outlined some of their priorities and forthcoming plans for expanding access, summarized below:

	Alabama
	· Explore the impact of scientifically based math programs on students with disabilities.
· Address the need for more math programming
· Expand in-state team training for math, special education and literacy with in-service technical assistance centers

	American Samoa
	· Work to upgrade teacher standards utilizing lessons learned at CCSSO’s Teacher Quality meeting
· Expand one-day training for personnel to multiple days and increase options for more ongoing consistent training 
· Work with the governor and local legislators to implement legislation supportive of greater collaboration between special and general educators
· Seek help with alternate assessment practices
· Develop capacity for statewide assessments in languages other tha English

	California
	· Expand the discussion on collaboration to include general educators as well as special educators.  To this end, they plan to collaborate across divisions within the state department of education regarding NCLB implementation and create a cross-divisional working group that will explore alternatives if one system is not working.  

· Work with the Western Regional Resource Center (WRRC) more closely and obtain more resources, especially a toolkit for special educators.

	Kansas
	· Increase collaboration with district level personnel to enhance support in content areas 
· Work smarter to develop tools for assessment and alignment of IEPs to standards by building on knowledge from other states that have done important work on access
· Commit to multi-stakeholder work 

	Louisiana
	· Encourage regional providers to use the meeting approach of this Expanding Access dialogue 

· Conduct joint training of general and special educators

· Continue working with the Access Center in the south-east region and include principals in the Access Centers’ direct technical assistance efforts.  

· Seek assistance from the Access Center to create family-accessible formats for explaining the accommodations used in IEP planning 

	North Carolina
	· Renew recommendations for examining research-based practices in the Reading First program and continue to provide teacher training 

· Examine the research-based practices Information Chart developed by the Access Center to see how it can be used in N.C.  

· Examine the work of other states regarding IEP alignment

· Develop a position paper on the significance of providing access to a standard course of study  
· Organize district-level collaboration between special and general educators

	Ohio
	· Hone intervention strategies for principal-led team training

· Complete the development of products for use by building teams
· Consider revising Ohio’s Intervention Assistance Team (IAT) Project, possibly using the Statewide Elementary and Secondary Principals Associations’ structure zones training model 
· Expand Ohio’s state improvement grant model to districts in school improvement status.  The model would disaggregate data and identify improvement goals for students with disabilities, incorporating those elements into the district continuous improvement plan while using research-based instructional strategies, progress monitoring and best practice professional development.  
· Pilot a “focused monitoring” process during the 2003-04 school year.  Districts failing to meet AYP for students with disabilities will be selected for review, and technical assistance will be offered through regional professional development providers.

	Virginia
	· Disburse grants to principal associations to facilitate regional workshops to advance the role of the principal in school improvement.  The workshops will enable principals to identify barriers and resource needs concerning school improvement and closing the achievement gap

	Washington
	· Develop a framework for a regional technical assistance system

· Utilize lessons from the Expanding Access meeting at the state’s regional TA meeting.  There is a need to identify and align pieces within the state, thus addressing gaps

· Focus greater attention on sustainability of efforts 

	West Virginia
	· Continue ongoing work with the Title I and IDEA collaboration network

· Collaborate with special educators in the revision of school wide programs

· Develop resources and information for NCLB management teams within the SEA
· Coordinate regional training for special educators and principals relative to student improvement and closing the achievement gap
· Give support to principal academies

	Wisconsin
	· Influence a collective plan for school improvement and reform among agencies and associations and work together towards implementing such a plan

· Commit to meeting and communicating as a team on a regular basis, especially to flush out future state plans of action based on the legislation

· Create training documents for mentors and new teachers 

· Create a research based instructional list in lieu of or in addition to a pre-referral checklist
· Develop an inventory of nationwide best practices 


(B)
Future Areas for State-to-State Collaboration

The most frequently mentioned areas for collaboration identified by states were:

· Leadership development and training
· States need to increase team training and teaching strategies for teachers and parents.  Collaboration in this area should include sharing information on:  parent training around content standards, secondary school issues around team teaching, and training in special education.

· States need to conduct joint training for special educators and administrators.  INTASC is involved in most states and can assist in the development of teacher training materials and companion guides for new educators and mentors.

· States need collaborative training models for education leaders, namely principals.

· Best practices inventory 
States need a common inventory form to compile data on best practices in both special and regular education.

· Regional resource centers (RRCs)
States need to link RRCs to share the work of regional counterparts and to foster connections among directors of school improvement and special education.
· Alternative assessments and graduation requirements
North Carolina has some models that may prove viable for scaling up at the national level.

· Accreditation of districts
Two resources for further exploration are the Annenberg Institute for School Reform (http://www.annenberginstitute.org/), a resource on school improvement from the perspective of districts, and the State Support Team Network (SSTN) at CCSSO, which works with state staff to provide high quality support to low-performing schools and districts (http://www.ccsso.org/projects/High_Poverty_Schools_Initiative/Projects/State_Support_Team_Network/)]

· IEP restructuring to better reflect state standards

· Pre-referral checklist
States need to collaborate on developing a checklist that is based on current research.

· Regular education environments
State need to identify where students with disabilities are exceeding expectations.

· Learning communities

(C)
Areas for Access Center and CCSSO Assistance

These meetings initiated a remarkable process of state-level collaboration and information sharing.  Toward the conclusion of the meetings, participants conveyed to the Access Center and CCSSO their expectations for follow-up and ongoing assistance.  To maintain momentum for making the Access Network a sustainable, productive and dynamic information-sharing and learning community, state teams emphasized attention to the activities outlined below:

(1) Implement a communication strategy within the Access Network

· Develop a system of regular communication within the Network, including maintaining a listserv and video conferencing.

· Develop the Access Center website as a forum for sharing information on promising practices, state action plans, and progress on follow-up activities.

· Plan a joint meeting on expanding access to determine collective priorities, procedures for progress, and timelines.

(2) Build knowledge within the Access Network

· Synthesize current scientifically based research in the field.  Develop and disseminate a database on evidence-based research practices in state technical assistance and continue to bring forward new information, innovative ideas, and initiatives.

· Develop the Access Center’s research-based practices Information Chart as a great resource and potential tool.  Align Information Chart topics to incorporate content areas, grade levels, and age appropriate learning strategies.  In this way, educators can access the Chart by content area.  Other modifications could include links to case studies, professional development videos, discussion boards, etc.

· Make effective use of CCSSO’s data tools and web-based resources, including the Interstate School Leaders Licensure Consortium (http://www.ccsso.org/projects/Interstate_School_Leaders_Licensure_Consortium/) and the Surveys of Enacted Curriculum (http://www.ccsso.org/projects/SCASS/Projects/Survey_of_Enacted_Curriculum/).  

(3) Expand the reach of the Network

· Broaden collaboration to include other organizations that have a similar agenda, ie: Ed Trust (http://www2.edtrust.org/edtrust) and the Association for Supervision and Curriculum Development (http://www.ascd.org).

· Host an open chat forum addressing what states are doing with Part B contingency funds for districts on academic watch/emergency status.

(4) Strengthen advocacy

· Encourage decision-makers such as superintendents and Chiefs to examine the impact of large-scale assessment on inclusion/LRE.

· Increase advocacy for national policy changes to expand access. Bring together administrators to focus on critical education issues that require systemic change.

· Coordinate activities and products to assist in understanding IDEA implementation.

APPENDIX

State Interventions for Expanding Access:  Successful Strategies
	Research-Proven Strategies in Literacy
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Research-Proven Strategies in Literacy
	Alabama 

The Alabama Reading Initiative
The Alabama Reading Initiative (ARI) is a statewide K-12 initiative managed by the Department of Education. The goal of ARI is to significantly improve reading instruction and ultimately achieve 100% literacy among public school students. The Alabama Reading Initiative provides teachers training to help them teach in proven and effective ways, specifically by integrating the best practices of phonics and the whole-language approach to teaching reading.

The program identifies comprehensive and effective research-based reading programs and identifies and recommends effective supplemental programs.  This program is currently in 450 of 1400 K-12 schools. The state is currently planning to incorporate pre-K through third grade.  Student support teams are being developed to support this initiative.  

California 

California Reading Initiative

The California Reading Initiative (CRI) is an effort to improve the reading achievement and literacy levels of California students.  The CRI is research-based and includes all learners.   The core messages of the initiative are: Effective Reading Instruction, Early Intervention and Prevention, Assessment, Access to the Core Curriculum, and Practices Linked to Research..
Louisiana 

Reading First School-wide Intervention Model 
Louisiana’s Reading First plan was announced in March 2003. Districts compete for funds that implement comprehensive reading reforms concentrating upon the five essential components of reading (Phonemic Awareness, Phonics, Fluency, Vocabulary, and Comprehension). Reading First K-3 students are screened for reading difficulties in the area of phonemic awareness, phonics, and fluency using the Dynamic Indicators of Basic Early Literacy Skills (DIBELS). Vocabulary is assessed using the Peabody Picture Vocabulary Tests, while the Gray Oral Reading Tests are used to assess comprehension. Reading First K-3 students are monitored regularly throughout each school year, with adjustments based on student performance every few weeks.  Districts receive funding for a reading coach at each of their Reading First schools, new reading programs, and new assessment tools in an effort to leave no child behind. The Department of Education (DOE) Reading First staff provide individualized guidance to assist eligible districts in constructing and submitting high quality Reading First plans.

North Carolina 

Instructional Consultation Teams
The mission of Instructional Consultation as a model of team functioning is to link people and resources at all levels whereby general, special education, and pupil service personnel share the responsibility for the education of ALL students through the improved quality of service.

At the core of Instructional Consultation is the development, training, implementation, and evaluation of interdisciplinary school-based teams. The composition of the IC Team includes administrators, general and special educators, and pupil services personnel. Each team member is trained in Instructional Consultation and assumes a case management role when working with a classroom teacher who requests assistance of the team. 

Case managers and classroom teachers engage in a Collaborative Problem-Solving Process that is systematic and in which decisions are determined by the collection of specific student data.  The purpose of the team is to serve as a centralized problem-solving unit, to model interactive professionalism, and to operate as a consultant panel for each other and for teachers in the building.

Reading Excellence
The purpose of the Reading Excellent Act (REA) is to teach all children to read by the end of grade 3. This purpose is accomplished by using Scientifically-Based Reading Research (SBRR) program to provide instruction to students in grades K-3 once they enter school, provide professional development for K-3 teachers to increase teaching capacity in using SBRR, to provide extended learning opportunities for students struggling to learn to read, and to provide family literacy programs in funded schools.

The Reading Excellence Program provides two grants: Local Reading Improvement subgrants, which fund activities to accomplish all the purposes of the legislation, and Tutorial Assistance subgrants, which fund only tutoring to struggling students. 

Adolescent Literacy

This state-level initiative to improve middle and high school level reading involves special education corrective reading and reading mastery by mainstreaming students with disabilities.   

Ohio 

Intervention Guidelines

General educators use draft Intervention Guidelines as a pre-referral tool.  These are intervention strategies that can be used for struggling learners.  The Guidelines will be available on the state website soon.

Pennsylvania

Success for All
Success for All is a schoolwide restructuring program for pre-K through grades five or six, focused primarily on reading, with the aim ensuring that virtually every student reads at or above grade level by the end of the third grade. 

Among the many and varied Success for All sites are schools located in Montgomery, Alabama; Dade County, Florida; Rockford, Illinois; Ft. Wayne, Indiana; Baltimore, Maryland; Flint, Michigan; Philadelphia, Pennsylvania; Memphis, Tennessee; Houston, Texas; and Charleston, West Virginia.

Reading Academy

A reading academy based at the Penn State, Lehigh and Pittsburgh University campuses serves older students through a 10-credit graduate course in special education open to all teachers seeking re-certification. The training occurs over the course of four days and has served over 400 teachers.

Virginia

Reading Recovery Program 

The Reading Recovery Program is a short-term intervention of one-on-one tutoring to improve the reading skills of students identified at risk of reading failure. Students work with a specially trained Reading Recovery teacher as a supplement to good classroom teaching. Ongoing professional development for university trainers, teacher leaders, and teachers is the hallmark of Reading Recovery, and ensures the quality of lessons for each child. 

Phonological Awareness Literacy Screening (PALS)  

The Phonological Awareness Literacy Screening (PALS) is the state-provided screening tool for Virginia’s Early Intervention Reading Initiative (EIRI), and is used by 98% of school districts in Virginia on a voluntary basis. PALS consists of two screening instruments, PALS-K (for students in kindergarten) and PALS 1-3 (for students in grades one through three), which measure young children’s knowledge of important literacy fundamentals, including phonological awareness, alphabet knowledge, knowledge of letter sounds, spelling, concept of word, word recognition in isolation, and oral passage reading. The major purpose of PALS is to identify those students who are below grade-level expectations in these areas and may be in need of additional reading instruction funded through the EIRI. PALS can also be used as a diagnostic tool to provide teachers with explicit information about what their students know of these literacy fundamentals to help guide their teaching. 

West Virginia 

Phonological Awareness Instruction: A Collaborative Statewide Pilot Project
The West Virginia Department of Education (WVDE) implemented Phonological Awareness Instruction:  A Collaborative Statewide Project during the 2001-2002 school year.  Focusing on early literacy skills at the first grade and kindergarten level, school-based teams were trained to implement intensive phonological awareness intervention for students who have low early literacy skills and to provide daily phonemic awareness instruction to kindergarten children.  The WVDE Office of Special Education and the Office of Instructional Services, which includes Title I share funding and coordination for the project in collaboration with Dr. Melanie Schuele, Vanderbilt University and Dr. Laura Justice, University of Virginia.  In 2003-2004 thirty-five (35) new schools have been added to the program to now include 77 participating schools. 

Reading Academy
In July 1999 the West Virginia Department of Education Reading Academy was launched. The intent of the Reading Academy is to provide intensive reading professional development to K-3 principals and teachers in low-achieving schools. Approximately 375 educators representing 65 schools have attended the first three years. Schools attending must be represented by a team of no less than 3 educators responsible for reading instruction (principal, classroom teacher, Title I, special education, speech pathologist).

Partnerships-In-Literacy
The state has brought formed partnerships with higher education institutions to train a cadre of reading teachers at the school level.  

Reading Cadre
By coordinating the Reading Excellence Act and West Virginia Department of Education funds, the WVDE Cadre was formed in January, 2000. The 37 member Cadre was selected by a review panel. Applicants completed a detailed and thorough application. Teacher practitioners comprise the majority of the Cadre. Cadre members agreed to 36 days of intensive reading professional development over a three year period. 

In June, 2000, the Cadre began delivering reading professional development to RESAs, counties, and schools throughout West Virginia. The professional development offered is tailored to the reading needs of the particular county or school served. 

Wisconsin

Literacy Education and Reading Network Source
Wisconsin LEARNS is a complete literacy resource to support teachers and families in the process of teaching reading.  This resource provides guidelines for working with struggling readers and links to additional resources.
· 

	Research-Proven Strategies in Mathematics


	The research base for math in general is not as extensive as for reading.  As such, states are still developing a greater understanding of best practices in math for students with disabilities.  Below are broad evidence-based math strategies states are currently in the process of implementing.
Illinois

· Mapped curriculum

· Standards-based lesson plans

Kansas

· Summer math academies for teachers

North Carolina 

· Interim assessments

· Teacher training

· Lesson planning resource – www.LearnNC.org  

Ohio 

· Lesson plans on-line

Virginia

· “i books” – a Mac computer based instruction program.  

· Simple math

Washington 

· Math coaches

West Virginia

· Progress monitoring 

· Professional development and hands-on learning for teachers

· IBM reinvent technical assistance design grant 
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	Alabama 

Targeted Professional Development

Alabama provides trainings using a variety of methods to target additional instruction for deficit areas.  The state encourages teachers and administrators to take advantage of training opportunities on writing IEPs to state standards, and developing classroom interventions that teach skills for reaching the standards.  Training opportunities include: 

· State conferences

· Regional/local training

· Compact disks (CD)

· Trainer-of-Trainer models

American Samoa 

English Language Learners

Accommodations efforts include bilingual tests.  

California 

Special Education Data Reports
The Special Education Data Reports are part of a series of initiatives by the California Department of Education (CDE) to help disseminate educational data and improve the quality of education for all students, with an emphasis on students with disabilities. The reports are summaries of selected data about special education programs and student outcomes for California school districts; they are directly connected to the SED Goals, Quality Assurance Process, and Focused Monitoring of special education programs. 
Special Education Accommodations/Modifications for California Statewide Assessment
This document describes the difference between an accommodation and modification as they apply to statewide assessments.  The matrix outlines the use of accommodation/modification on each of the state's assessments.

California Alternate Performance Assessment (CAPA) 

In order to meet the requirements of the Individuals with Disabilities Education Act (IDEA) and the No Child Left Behind Act (NCLB), California must show evidence that all students are included in our statewide assessment and accountability system. California Department of Education (CDE) is required to develop and implement an alternate assessment for children with disabilities who cannot take part in general statewide assessment programs. The California Alternate Performance Assessment (CAPA) is an alternate to California's Standardized Testing and Reporting (STAR) and meets the requirement for an alternate assessment.
Universal Access
Senate Bill 842 requires publishers to make basic instructional materials more accessible to pupils with disabilities.  The bill requires publishers to facilitate access to Internet resources and digital multimedia programs intended for use by the general population of pupils and by pupils with disabilities who are progressing in the general curriculum.
Kansas

Enlarged Fonts

The introduction of large size fonts in classroom instruction has proven to be a useful accommodation.
North Carolina 

Alternate Assessment Portfolio Training
The North Carolina Department of Public Instruction and LEAs work collaboratively to develop training to administer alternate assessments.


Exceptional Children's Division
The Exceptional Children's Division of the North Carolina Department of Public Instruction has implemented several activities to address the issue of the disproportionate representative of minority students assigned to special education categories. This Division is collaborating with the Instructional Services Division to develop a model program to significantly improve the academic potential and achievement of underserved middle school children. The Exceptional Children's Division is represented on the North Carolina Interagency Coordinating Council's Cultural Diversity Committee, which advocates for the implementation of a coordinated system of health, developmental, and educational services for children at-risk of disabilities (birth to five and their families). The goal of the committee is to develop a process for systems to incorporate cultural diversity principles in a strategic planning and program implementation process.
Developmental Reading Assessment  

The Developmental Reading Assessment (DRA) is a component of the State Literacy Assessment for grades K-2.  The Literacy Assessment is intended to be a process for formative and summative assessment for Grades K, 1, and 2 based on grade level English Language Arts competencies. It provides for documentation of student’s development and progress in reading and writing skills, strategies, and comprehension, as well as documentation of growth over time (formative assessment) and on-demand task performance (summative assessment). 

As the state considers performance and promotion standards at grades 3, 5, 8, and 12, it is critical to ensure that systems are in place to monitor student performance along the way. Students who are not performing at expected standards need to be identified early and to have opportunity for early intervention and remediation to ensure successful learning.
Ohio 

Leadership for Results
Leadership for Results is an intensive, practical three-day training session for principals and their staff to learn strategies for providing supports and accommodations in the classroom. Leadership for Results sessions are designed to assist the administrator and staff to reorganize building structures and practices and improve learning results for all children, including children with disabilities. The training sessions are sponsored by the Ohio Association of Elementary School Administrators (OAESA), and the Ohio Association of Secondary School Administrators (OASSA), in cooperation with the Ohio Department of Education, Division of Special Education.
Pennsylvania

Pennsylvania Alternate System of Assessment Training
Training manuals for teachers and administrators to assist them in developing meaningful alternate assessments for students with the most significant disabilities.
Virginia 

Instructional Support Team Model
Instructional Support Team (IST) training is an initiative of the Virginia Department of Education (VDOE) designed to develop school-based teams of professionals who support classroom teachers' efforts to assist struggling learners. The mission of instructional support is to provide students who are at risk of school failure with the necessary academic, behavioral, communication, and/or social supports to succeed in school. This effort is accomplished through collaborative school-based teams in which the shared expertise of team members is focused on empowering teachers to meet the individual needs of students. A well-trained and committed IST precludes the need for special education classification for some students and facilitates the inclusion of students who required special education services in general education classrooms. The intended outcome of IST is a more instructionally responsive school for students and teachers alike.

Washington 

Guidelines for Participation and Testing Accommodations for Special Populations in State

Assessment Programs

This publication is designed to assist administrators, teachers, parents, and students in making decisions regarding participation and testing accommodations for special populations in statewide testing in Washington.
Teacher Training for the WAAS Portfolio 
The state hosts videoconference broadcasts to provide additional training for the Washington Alternate Assessment System (WAAS). The four-hour sessions are designed as an update for administrators and training for teachers who are implementing the portfolio for the first time.  Teachers learn to 1) understand the components of the portfolio, 2) link the IEP to state standards, and 3) collect good assessment data to include in the portfolio. Training materials for the session can be downloaded at the state website.

West Virginia 

Partnerships-In-Literacy
The state has brought formed partnerships with higher education institutions to train a cadre of reading teachers at the school level.  

Leadership for Results
Leadership for Results is an intensive, practical three-day training session for principals and their staff to learn strategies for providing supports and accommodations in the classroom. Leadership for Results sessions are designed to assist the administrator and staff to reorganize building structures and practices and improve learning results for all children, including children with disabilities. The training sessions are sponsored by the West Virginia Office of Special Education, Division of Instructional and Student Services.

Wisconsin 

OSEP State Improvement Grant
The state is applying for a State Improvement grant for increased support in recruiting and retraining personnel in special education programming.  The purpose of this program is to reform and improve Wisconsin’s systems for providing educational, early intervention, and transitional services, including their systems for professional development, technical assistance, and dissemination of knowledge about best practices, to improve results for children with disabilities. 

Wisconsin Statewide Transition Initiative
The Transition Initiative has established Cooperative Educational Service Agencies (CESA) in the state’s 12 counties to address the mandates of IDEA.  Each CESA district is charged with developing a transition plan that focuses on three transition service delivery areas: Support Services, Information Dissemination and Staff Development.  Through coordination at the state level and implemention at the CESA district level, this initiative utilizes the Transition Action Team (TAT) Model. 

The purpose of the School District Transition Action Teams (TATs) is to effect positive transition outcomes for students with disabilities ages 13-21.  The TAT groups are teams organized within a school district and may consist of special education teachers, guidance counselors, vocational education teachers, regular education teachers, parents, students, administrators, local business personnel, a School-To-Work Designee, a Local Vocational Education Coordinator (LVEC) and, a Designated Vocational Instructor (DVI) etc.
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	Alabama 

Parent Resource Information Center - Workshops
Parent training workshops are available on a range of topics, including: “Understanding standards”, and “How IEPs are linked to standards”.

California 

CALSTAT IEP Training
The California Services for Technical Assistance and Training (CalSTAT) is a special project of the California Department of Education, Special Education Division. CalSTAT’s overarching goal is to support collaboration between general education and special education.  CalSTAT has developed a handbook and training session on aligning IEPs goals and objectives to state standards for students with learning disabilities. The training is geared toward equipping teachers with tools for developing an effective IEP.  

New Support and Training for Special Education Teachers
The California Commission on Teacher Credentialing (CCTC) and the California Department of Education are collaborating with the Beginning Teacher Support and Assessment Programs (BTSA) in California to make them consistent with the CCTC requirements for the Level II special education credentials. 

Currently in place is a two-part credentialing program that ensures the quality of

special education teachers in California. The first part of the program, Level I, provides the foundational preparation that special education teachers need. Level II training, which is university based, addresses the remaining critical areas of highly specialized knowledge and skills that teachers need in order to deliver effective special education services. This plan requires a new special education teacher to receive guidance and support from an experienced, credentialed special educator for one year. 

Desired Results Project (Preschool) – Early Childhood Content and Performance Standards 

In concert with the CDE, Child Development Division (CDD), this project focuses on the adaptations needed to appropriate assess the progress of children with disabilities, birth to five years of age and their families. The project provides continuity of standards across early childhood programs and is housed at Sonoma State University, California Institute of Human Services.

Association of California School Administrators (ACSA) and California Association of Resource Specialists and Special Education Teachers (CARS+) Handbook 
This handbook contains goals and objectives for students with mild to moderate disabilities. It a tool and resource to provide step-by-step direction, sample goals and objectives/benchmarks, a suggest list of essential content standards, developed from the State of California Grade Level Content Standards including those aligned to the California High School Exit Exam (CAHSEE), and a condensed standards check-off list for easy reference. The handbook provides general education and special education with accurate procedures on writing goals and objectives/benchmarks for students receiving special education services and provides an array of samples based on the essential standards. The handbook allows any district to implement standards-based planning within their current IEP process.

Online IEP Module
The California Special Education Programs Division has had an ongoing collaborative effort with several district departments to provide an efficient, user-friendly application to track IEPs and special education timelines from referral to placement.
IEP Statewide Task Force
The purpose of the IEP Task Force is to develop processes and products that result in an IEP that addresses both procedural safeguards and educational benefit.  The task force follows student progress according to the IEP, goals/objectives, modifications, and various data.  The Task Force is composed of national experts, California Department of Education staff, representatives from major organizations, teachers, administrators and individuals, including parents, who are knowledgeable and experienced in special education.
Louisiana 

Regional Infant/Toddler/Preschool Coordinator Projects
The eight Regional Infant/Toddler Preschool Coordinator projects provide training and technical assistance to early childhood special education, early intervention providers, families and other public/private providers in all aspects of early childhood special education. 

LEEP Summer Institute on Best Practices
The LEEP Summer Institute is a weeklong course offered yearly in the month of June. Participants may enroll in either a graduate or undergraduate course for credit towards Early Interventionist certification or they may elect to attend individual sessions to obtain information on ‘best practices’ in the field of early childhood special education/early intervention. 

Parent Training on Special Education
The Adult Education and Training Division in the Office of School and Community Support offers a statewide training for families with children who are receiving special education services. This multi-day training includes information on available services, IEP development and implementation, service delivery options and other topics of interest. In addition to this statewide training, the Adult Education and Training Division are collaborating with Families Helping Families to provide regional mini-conferences for families with children with special needs. 

General Education Access Guide
The General Education Access Guide: A Toolkit for Program Development assists schools in ensuring all students have access to the general education curriculum. Included are tools specific to program development for students participating in the general statewide assessment and in LEAP Alternate Assessment.
Ohio 

Guidelines for IEP Alternate Assessment Implementation
This manual is intended to guide school district staff in conducting an alternate assessment for any student who has a disability and who, because of this disability, is unable to participate in the Ohio Proficiency Test (OPT). The manual responds to the need for State guidelines for conducting an alternate assessment contained in the October 1999 revision of the OPT rules. While the following procedures are required for an alternate assessment conducted instead of one or more tests in the OPT, school districts may choose to use these methods to conduct alternate assessments required in lieu of local testing, e.g. competency based education assessments.

Virginia 

Standards Guide

An enhanced scope and sequence guide for standards holds promise for improving teachers’ understanding of developmental standards.
Wisconsin 

Alternate Performance Indicators (APIs)
Alternate performance indicators (APIs) are extensions of the academic content standards for all students. They describe how students with disabilities may demonstrate learning associated with designated content and performance standards aligned with the Wisconsin Model Academic Standards (WMAS) or district-developed standards. APIs can serve as a framework for constructing a detailed review for the students who participate in the statewide assessment system through an alternate assessment process for some portions or the entire test. APIs are also intended to assist IEP teams in communicating with parents and educators about a student’s current level of performance relative to the academic content standards. 
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