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Questions Questions -- HousekeepingHousekeeping
►► Please make sure to enter any question you may Please make sure to enter any question you may 
have as we move along this presentation.  We have as we move along this presentation.  We 
encourage your participation and we would like to encourage your participation and we would like to 
address any specific issues you might be facing.address any specific issues you might be facing.

►► If there is a question that we feel is relevant to If there is a question that we feel is relevant to 
the whole group, we will address in our the whole group, we will address in our 
presentation.  If not we will try to respond presentation.  If not we will try to respond 
individually, electronically, as we move along.individually, electronically, as we move along.



Part IPart I
►►Disproportionate RepresentationDisproportionate Representation

�� What does it mean?What does it mean?
�� Why are we reWhy are we re--visiting the same issue over and visiting the same issue over and 
over and over again? over and over again? 

�� How is the current reform movement (NCLB, How is the current reform movement (NCLB, 
IDEIA) impacting student outcomesIDEIA) impacting student outcomes



DisproportionalityDisproportionality
►►According to IDEIA, states must work to According to IDEIA, states must work to 
prevent the inappropriate overidentification prevent the inappropriate overidentification 
or disproportionate representation by race or disproportionate representation by race 
and ethnicity of children as children with and ethnicity of children as children with 
disabilities, including children with disabilities, including children with 
disabilities with a particular impairment disabilities with a particular impairment 

Source: U.S. Department of Education Source: U.S. Department of Education ---- Office of Special Education Programs Office of Special Education Programs 
Disproportionality and Overidentification Disproportionality and Overidentification –– 2/2/072/2/07



English Language Learners (ELLs)English Language Learners (ELLs)
►►ELLs have a long history of inappropriate ELLs have a long history of inappropriate 
educational placement. Most notable is the educational placement. Most notable is the 
misidentification (overmisidentification (over-- or underor under--
identification) of ELLs as having learning identification) of ELLs as having learning 
disabilities, mental retardation, speechdisabilities, mental retardation, speech--
language impairments, and/or behavior language impairments, and/or behavior 
disorders/emotional disturbance.disorders/emotional disturbance.



Findings of the Center on Education Findings of the Center on Education 
PolicyPolicy

►► Positive effects of NCLBPositive effects of NCLB
�� Emphasis on raising achievementEmphasis on raising achievement
�� Requires accountability for all studentsRequires accountability for all students
�� Provides help for schools needing it Provides help for schools needing it 
�� Puts greater attention on teacher qualityPuts greater attention on teacher quality

►► Negative effects of NCLBNegative effects of NCLB
�� SPED sub group is unworkableSPED sub group is unworkable
�� Lack of state capacity to help districtsLack of state capacity to help districts
�� Insufficient funding to carry out the lawInsufficient funding to carry out the law
�� Potential negative side effects including high stress on Potential negative side effects including high stress on 
teachers and poor staff morale in some schoolsteachers and poor staff morale in some schools

Monarch Presentation, Pikes, 2006Monarch Presentation, Pikes, 2006



Specific Problem AreasSpecific Problem Areas
►►Philosophical conflictPhilosophical conflict

�� IDEIA focuses on unique needs of each child IDEIA focuses on unique needs of each child 
(individualization is key)(individualization is key)

�� NCLB focuses on achievement of all kidsNCLB focuses on achievement of all kids
�� Is the IEP being pushed aside by the high Is the IEP being pushed aside by the high 
stakes assessment?stakes assessment?

Monarch Presentation, Pikes 2006Monarch Presentation, Pikes 2006



Legal Benefits (conflicts?)Legal Benefits (conflicts?)
►►NCLB does not provide legal benefits (a NCLB does not provide legal benefits (a 
parent cannot sue if a child is not taught by parent cannot sue if a child is not taught by 
a highly qualified teacher)a highly qualified teacher)

►►IDEIA does provide legal benefits (a parent IDEIA does provide legal benefits (a parent 
can sue if a childcan sue if a child’’s needs are not being met)s needs are not being met)

Monarch Presentation, Pikes 2006Monarch Presentation, Pikes 2006



Why?Why?
►►How does disproportionality happen?How does disproportionality happen?

We need to look at:We need to look at:
teaching effectiveness (highly qualified?)teaching effectiveness (highly qualified?)
quality of ESL programquality of ESL program
assessmentassessment
measuring of student progressmeasuring of student progress
professionalsprofessionals’’ understanding ofunderstanding of
culture and languageculture and language



Characteristics that students with Characteristics that students with 
mild disabilities and ELLs may have mild disabilities and ELLs may have 

in common:in common:
�� difficulties processing or producing languagedifficulties processing or producing language
�� difficulty attending to taskdifficulty attending to task
�� difficulty following directionsdifficulty following directions
�� incorrect responses to questionsincorrect responses to questions
�� unexpected or inappropriate social or emotional unexpected or inappropriate social or emotional 
responses or behaviorsresponses or behaviors

�� difficulty with expressive or receptive languagedifficulty with expressive or receptive language
�� difficulties with perceptiondifficulties with perception
�� difficulty with memorydifficulty with memory
�� poor academic performance poor academic performance �� achievement gapachievement gap



Part IIPart II
►►Culturally Responsive TeachingCulturally Responsive Teaching

�� Is it necessary?Is it necessary?
�� Once a child has been identified as having a Once a child has been identified as having a 
special need, must we address the learning special need, must we address the learning 
gaps, social (selfgaps, social (self--help), emotional help), emotional 
considerations as identified on the IEP, and not considerations as identified on the IEP, and not 
the language and culture of the child?the language and culture of the child?



Six characteristics that define the Six characteristics that define the 
Culturally Responsive Teacher Culturally Responsive Teacher (Villegas & Lucas, 2002)(Villegas & Lucas, 2002)

►► SocioSocio--cultural consciousness (i.e., understanding cultural consciousness (i.e., understanding 
that peoplethat people’’s ways of thinking behaving, and being s ways of thinking behaving, and being 
deeply influenced by such factors as race, deeply influenced by such factors as race, 
ethnicity, social class, and language)ethnicity, social class, and language)

►► An affirming attitude toward students from An affirming attitude toward students from 
culturally diverse backgrounds (i.e., students who culturally diverse backgrounds (i.e., students who 
differ from the dominant culture)differ from the dominant culture)

►► The commitment and skills to act as agents of The commitment and skills to act as agents of 
change (i.e., recognition that schools have served change (i.e., recognition that schools have served 
to maintain social inequities and the willingness to to maintain social inequities and the willingness to 
take action to change this)take action to change this)



Six characteristics of CRT Six characteristics of CRT (continued)(continued)

►► Constructivist views of learning (i.e., use and build Constructivist views of learning (i.e., use and build 
on learnerson learners’’ prior knowledge and beliefs)prior knowledge and beliefs)

►► Learned knowledge about their students (i.e., Learned knowledge about their students (i.e., 
studentsstudents’’ backgrounds, experiences, lives, backgrounds, experiences, lives, 
communities)communities)

►► Culturally responsive teaching practices (i.e., Culturally responsive teaching practices (i.e., 
involving all students in construction of involving all students in construction of 
knowledge, building on studentsknowledge, building on students’’ personal and personal and 
cultural strengths, teaching students to examine cultural strengths, teaching students to examine 
the curriculum from multiple perspectives, making the curriculum from multiple perspectives, making 
classroom cultures inclusive of all students).classroom cultures inclusive of all students).



CRT and Possible Implications for CRT and Possible Implications for 
Teacher Preparation programsTeacher Preparation programs

Realties we face in El Paso:Realties we face in El Paso:
►► We may be assuming that students graduating from our We may be assuming that students graduating from our 
programs have a deep understanding of what it means to be programs have a deep understanding of what it means to be 
Culturally Responsive Teachers because most of our teachers Culturally Responsive Teachers because most of our teachers 
come from our communities and live in a bilingual/bicultural come from our communities and live in a bilingual/bicultural 
setting.setting.

►► Findings of current research efforts indicate that reflection isFindings of current research efforts indicate that reflection is
not reported as an active and ongoing practice.not reported as an active and ongoing practice.

►► Teachers view themselves as technicians vs. agents of change.Teachers view themselves as technicians vs. agents of change.
►► There exists a There exists a ““culture called special education.  Diversity is culture called special education.  Diversity is 
understood as a placement issue addressing educational needs understood as a placement issue addressing educational needs 
solved by including students in general education programs.solved by including students in general education programs.

►► Issues focus on special education implementation practices Issues focus on special education implementation practices 
(i.e., lack of support from general education teachers, lack of (i.e., lack of support from general education teachers, lack of 
administrative support, conformity in the way things are done, administrative support, conformity in the way things are done, 
administrators view special education as a solution to lower administrators view special education as a solution to lower 
performing students on highperforming students on high--stake tests)stake tests)



We canWe can’’t talk about CRT without t talk about CRT without 
addressing the Parental/family addressing the Parental/family 

Perspectives Perspectives –– what we continue to what we continue to 
hearhear



We canWe can’’t talk about CRT without addressing the t talk about CRT without addressing the 
Parental/family Perspectives Parental/family Perspectives –– what we continue what we continue 

to hearto hear
►► CLDE Parents continue to sign paperwork giving CLDE Parents continue to sign paperwork giving 
consent to asses for special education without consent to asses for special education without 
really understanding what it is.really understanding what it is.

►► There is a misunderstanding or lack of There is a misunderstanding or lack of 
communication regarding the IEP meeting communication regarding the IEP meeting ––parents thought they were going to the school for parents thought they were going to the school for 
an informal meeting with the teacher.an informal meeting with the teacher.

►► In one case a change of educational placement In one case a change of educational placement 
from resource to selffrom resource to self--contained was made contained was made 
without a meeting. Parent was told the purpose without a meeting. Parent was told the purpose 
was to provide more support. Teachers said it was to provide more support. Teachers said it 
was because of larger class sizes in middle was because of larger class sizes in middle 
school.school.



How do parents know their Rights:How do parents know their Rights:
►► They know they are entitled to an interpreter, but They know they are entitled to an interpreter, but 
one was not always provided.one was not always provided.

►► Even when an interpreter is provided, the parents Even when an interpreter is provided, the parents 
sometimes need explanation, not just a direct sometimes need explanation, not just a direct 
translation of educational jargon.translation of educational jargon.

►► They know they can dispute or disagree with a They know they can dispute or disagree with a 
decision, but they dondecision, but they don’’t know where to go for t know where to go for 
information or support. information or support. 



How do Parents Understand Special How do Parents Understand Special 
Education/LD? Education/LD? 

Research conducted in both US and MexicoResearch conducted in both US and Mexico
Understood there was a problem with academic Understood there was a problem with academic 
achievement.achievement.
Disability is defined by the observation of specific Disability is defined by the observation of specific 
behaviors.behaviors.
The term of LD is broadly defined and not easily The term of LD is broadly defined and not easily 
understood by teachers and parents (in both Mexico understood by teachers and parents (in both Mexico 
and the U.S.).and the U.S.).
The purpose of special education is to provide The purpose of special education is to provide ““extra extra 
help.help.””
Special education in the U.S. is different than in the Special education in the U.S. is different than in the 
home country (more low incidence disabilities).home country (more low incidence disabilities).



Goals For Their ChildrenGoals For Their Children
►►Do better than parents did in Do better than parents did in 
school/complete more years of schooling.school/complete more years of schooling.

►►Go on to college and a career.Go on to college and a career.



Concerns/ThemesConcerns/Themes
►► Mothers were concerned about success in school.Mothers were concerned about success in school.
►► Agreed to services suggested by the school.Agreed to services suggested by the school.
►► Special education services placed a social stigma, however, theySpecial education services placed a social stigma, however, they
did not openly question the services, and believed that they did not openly question the services, and believed that they 
were being offered in the best interest of the child.were being offered in the best interest of the child.

►► Parents (Mothers) seemed to maintain preconceived notions Parents (Mothers) seemed to maintain preconceived notions 
about respecting teachers as authorities.about respecting teachers as authorities.

►► Teachers often overlooked the daily efforts and interest that Teachers often overlooked the daily efforts and interest that 
parents took to endure that their children attended school and parents took to endure that their children attended school and 
were prepared and ready. They didnwere prepared and ready. They didn’’t seem concerned about t seem concerned about 
the relationship between home/family support and success in the relationship between home/family support and success in 
school.school.

►► In some cases secretaries served as gatekeepers, denying In some cases secretaries served as gatekeepers, denying 
parents access to teachers and principals.parents access to teachers and principals.



How Parents Help Their ChildrenHow Parents Help Their Children
►► Helped in homeworkHelped in homework--related tasks (but were concerned related tasks (but were concerned 
about their ability to help with more difficult homework).about their ability to help with more difficult homework).

►► Provided Provided ““ConsejosConsejos”” advice that they thought would advice that they thought would 
support them making progress in schoolsupport them making progress in school

►► Did not involve strategies that would help them assess Did not involve strategies that would help them assess 
academic information.academic information.

►► Homework was very important as a way of measuring Homework was very important as a way of measuring 
school progress.school progress.

►► The The ““lacklack”” of notification was interpreted as of notification was interpreted as ““Everything is Everything is 
alright.alright.”” OR led to a feeling of isolation, exclusion.OR led to a feeling of isolation, exclusion.



Additional thoughts/comments from Additional thoughts/comments from 
parents:parents:

►► ““Sometimes I feel apart. I donSometimes I feel apart. I don’’t know if it is because I am t know if it is because I am 
Portuguese.Portuguese.””

►► ““They called me the last week of school and told me that They called me the last week of school and told me that 
she would be transferred to [another school].she would be transferred to [another school].””

►► ““When there were school functions, I would go to school When there were school functions, I would go to school 
and I would ask the teachers how she was doing, but I and I would ask the teachers how she was doing, but I 
was never called for a meeting. I feel that I needed to was never called for a meeting. I feel that I needed to 
know more. There was no one to speak to me in know more. There was no one to speak to me in 
Portuguese to tell me anything. If I had to go there, I had Portuguese to tell me anything. If I had to go there, I had 
to take a sisterto take a sister--inin--law or a friend to translate. I have no law or a friend to translate. I have no 
complaints about the teachers. They were wonderful.complaints about the teachers. They were wonderful.””



Implications:Implications:
►► Clarification of the term Clarification of the term ““LDLD”” needs to be needs to be 
established. (see NASP link for LD identification)established. (see NASP link for LD identification)

►► Parents need clear examples as to what Parents need clear examples as to what 
implications a LD label means and how they can implications a LD label means and how they can 
help. When translations are involved the help. When translations are involved the 
complexity of the definition might be lost.complexity of the definition might be lost.

►► Homework is important .Homework is important .
►► Parents rely on informal networks (information Parents rely on informal networks (information 
brokers) to understand the unwritten rules that brokers) to understand the unwritten rules that 
regulate both special and general education.regulate both special and general education.



Part III Part III –– Best PracticesBest Practices
►►So what do we do now in terms of:So what do we do now in terms of:

�� AssessmentAssessment
�� Classroom InstructionClassroom Instruction
�� Parent InvolvementParent Involvement
�� Self reflectionSelf reflection



Progress Monitoring and AssessmentProgress Monitoring and Assessment
►► Classroom TeacherClassroom Teacher

�� Analytic TeachingAnalytic Teaching
�� Curriculum Based Curriculum Based 
measurementmeasurement

�� Language Language 
Samples/JournalingSamples/Journaling

�� Work Sample AnalysisWork Sample Analysis
�� Task AnalysisTask Analysis
�� Running RecordsRunning Records

►► School Psychologist/School Psychologist/
educational educational 
diagnosticiandiagnostician
�� Dynamic AssessmentDynamic Assessment
�� Language SamplingLanguage Sampling
�� Observations in Different Observations in Different 
SettingsSettings

�� Work Sample AnalysisWork Sample Analysis
�� Need to Analyze within Need to Analyze within 
Group DifferencesGroup Differences

�� StudentStudent’’s Cultural s Cultural 
Background is Represented Background is Represented 
in the Norm Samplein the Norm Sample

Adapted from: Hoover, J.J., Patton, J.R., Hresko, W., & Hammill, D.D. (In preparation). Prereferral 
Assessment Inventory. Austin, TX: Pro-Ed.- Monarch Presentation 2006, Baca



RTI as a Means of Reducing RTI as a Means of Reducing 
Inappropriate ReferralsInappropriate Referrals

►► Difference v. DisabilityDifference v. Disability
�� In order to effectively differentiate between learning In order to effectively differentiate between learning 
differences differences and learning and learning disabilitiesdisabilities cultural and cultural and 
linguistic factors must be addressed throughout the RTI linguistic factors must be addressed throughout the RTI 
program (Tharp, 1997, Hoover and Baca, 2001)program (Tharp, 1997, Hoover and Baca, 2001)

►► Reducing Biased Decision MakingReducing Biased Decision Making
�� According to Baca and Clark (1992)According to Baca and Clark (1992)

►►25% of bias is found in the assessment instruments25% of bias is found in the assessment instruments
►►75% in the interpretation and uses of assessment results75% in the interpretation and uses of assessment results



Effective ELL ProgramsEffective ELL Programs
Are based on high standards and linked to the general Are based on high standards and linked to the general 
education curriculum.education curriculum.

Provide instruction that:Provide instruction that:
►► is comprehensible yet challenging (and moves from is comprehensible yet challenging (and moves from 
contextcontext--embedded/cognitively undemanding tasks to embedded/cognitively undemanding tasks to 
contextcontext--reduced/cognitively demanding tasks reduced/cognitively demanding tasks –– see see 
handout)handout)

►► builds upon prior knowledge and experience.builds upon prior knowledge and experience.
►► reflects and includes the cultural and social experiences of reflects and includes the cultural and social experiences of 
students.students.

►► allows for dialogue and social interaction as building blocks allows for dialogue and social interaction as building blocks 
for language development and learning. for language development and learning. 



Classroom FactorsClassroom Factors
►►Linguistic CompetenceLinguistic Competence
►►Contextualized LearnersContextualized Learners
►►Joint ProductivityJoint Productivity
►►Instructional ConversationInstructional Conversation
►►Challenging CurriculumChallenging Curriculum

CREDE, Tharp, 1997CREDE, Tharp, 1997



Parent/Family InvolvementParent/Family Involvement
►► Explain terminology and procedures in their own language in a noExplain terminology and procedures in their own language in a non n threatening environment (the initial IEP meeting is threatening environment (the initial IEP meeting is not not the place for the place for explanation of special education jargon)explanation of special education jargon)
►► Are parents of a student with a special need invited to be a parAre parents of a student with a special need invited to be a part of t of 

school activities (or do they have to spend their time advocatinschool activities (or do they have to spend their time advocating and g and fighting for their child's well being)?fighting for their child's well being)?
►► Are you aware of the family dynamics and are there other family Are you aware of the family dynamics and are there other family 

members that can help provide information about the child?  Are members that can help provide information about the child?  Are they they invited to participate in the educational process?invited to participate in the educational process?
►► Do you lean forward to listen to their hopes, dreams, and expectDo you lean forward to listen to their hopes, dreams, and expectations ations 

for their child, or do you (we) bend over backwards and provide for their child, or do you (we) bend over backwards and provide services that the parent does not want nor understand (borrowed services that the parent does not want nor understand (borrowed from from the title of an article written by Beth Harry)the title of an article written by Beth Harry)
►► How do we help parents/family learn about the How do we help parents/family learn about the ““hidden curriculumhidden curriculum”” in in schools? Do we provide them with navigational tools? (i.e., nameschools? Do we provide them with navigational tools? (i.e., names of s of school & district contacts, visual aids such a organizational chschool & district contacts, visual aids such a organizational charts, clear arts, clear 

classroom expectations, procedural information)  classroom expectations, procedural information)  



Questions we need to ask ourselves:Questions we need to ask ourselves:
►►What do the schools do to provide information and What do the schools do to provide information and 
explanations to parents/families?explanations to parents/families?

►►What kinds of support networks are available to What kinds of support networks are available to 
parents/families? How do they learn about these parents/families? How do they learn about these 
networks?networks?

►► Do we treat parents/families differently when they Do we treat parents/families differently when they 
speak a language other than English? Do we speak a language other than English? Do we 
assume they will not dispute educational assume they will not dispute educational 
decisions?decisions?

►► Is special education for students who need Is special education for students who need ““extra extra 
help?help?”” If not, how do we explain that to parents If not, how do we explain that to parents 
who speak a language other than English?who speak a language other than English?



Self ReflectionSelf Reflection
►► DonDon’’t assume you t assume you ““knowknow”” your students even though you your students even though you 
are one of are one of ““themthem”” Are you aware of your own personal Are you aware of your own personal 
biases, values, and beliefs?  How might these be reflected biases, values, and beliefs?  How might these be reflected 
in daily interactions with students (i.e., gender, culture, in daily interactions with students (i.e., gender, culture, 
family, immigration status, military status)family, immigration status, military status)

►► Take time to step away from the curricular pressures to Take time to step away from the curricular pressures to 
reflect on how you are addressing the cultural and reflect on how you are addressing the cultural and 
emotional aspects of the students in your classroomemotional aspects of the students in your classroom

►► Is your classroom a Is your classroom a ““McDonaldMcDonald’’ss”” classroom? You do want classroom? You do want 
your classroom to be a window to the world, but is the your classroom to be a window to the world, but is the 
diversity the students bring with them reflected in daily diversity the students bring with them reflected in daily 
practice? (Whether a SPED or general education class)practice? (Whether a SPED or general education class)

►► How do you measure student success?How do you measure student success?



Your/our ChallengeYour/our Challenge
►►How can we implement culturally responsive How can we implement culturally responsive 
practices within the current reform practices within the current reform 
movement that constricts:movement that constricts:
�� Curricular decision making (standardization)Curricular decision making (standardization)
�� High stakes accountability for all studentsHigh stakes accountability for all students
�� Drives us to cover content quicklyDrives us to cover content quickly



WebsitesWebsites
►► www.alliance.brown.edu/tdl/www.alliance.brown.edu/tdl/
►► crede.berkeley.edu/index.htmlcrede.berkeley.edu/index.html
►► www.nabe.org/www.nabe.org/
►► www.name.nameorg.org/www.name.nameorg.org/
►► http://www.nccrest.org/http://www.nccrest.org/
►► http://www.nccrest.org/publications/position_statehttp://www.nccrest.org/publications/position_state
ments.htmlments.html

►► http://www.monarchcenter.orghttp://www.monarchcenter.org
►► http://www.nasponline.org/about_nasp/positionpahttp://www.nasponline.org/about_nasp/positionpa
pers/SLDPosition_2007.pdfpers/SLDPosition_2007.pdf
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