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What’s New on the Access Center Website

At the Access Center, we update our website periodically with new products, events, and other resources. Here are some of our new resources:
September Newsletter  View our current issue and sign up for future newsletters in the blue box on the homepage.
Co-Teaching Webinar! The Access Center hosted a webinar in mid September on Co-teaching. Dr. Amy Klekotka and Dr. Stacia Rush presented this informative event and it is now posted on our website.  
Response-to-Intervention (RTI) and Universal Design for Learning (UDL): How Might They Intersect in the General Education Classroom? This brief, which provides an overview of RTI and UDL, also shares ideas for the possible synergism of these two approaches in the general education classroom. ________________________________________________________________________________
Differentiation
Overview
If you have been following this newsletter for some time, you are now very familiar with differentiation. This year’s digests will focus not only on instructional strategies related to differentiation, but also on assessment for the differentiated classroom.  This digest provides an overview of assessment.
Differentiation and Assessment
The purpose of classroom assessment is to get away from comparing students to each other and measure performance on the objectives you want students to master.
· What is Mastery?
Mastery is defined as the consistent evidence of skills.  Before planning instruction and assessment, teachers should use a variety of sources to determine what will define mastery of a skill or concept.  Wiggins & McTighe (1998) lay out 6 facets of true understanding:
· Explanation - descriptions and explanations, which provide knowledgeable and justified accounts of events, actions, and ideas. For example, a 7th grade science student provides a well-supported description of the causes and processes involved in photosynthesis.
· Interpretation - narratives and translations that provide meaning. For example, a second grader shows how Charlotte’s Web can offer lessons about friendship.
· Application - ability to use knowledge effectively in new situations and diverse contexts. For example, a 7th grade students use their knowledge of statistics to accurately project the costs and needs for a student-run school store.
· Perspective -critical and insightful points of view. For example, students are able to look at TV advertising using popular figures and identify the fallacy used to promote products.
· Empathy - the ability to get inside another person’s feelings and worldview. For example, when reading Romeo and Juliet, a student is able to write an essay as Juliet explaining her thoughts and feelings about taking desperate action.
· Self-Knowledge - the wisdom to know how one’s patterns of thought and action inform understanding. For example, a student realizes that he or she is misbehaving because she doesn’t understand the material.
· Principles of Successful Assessment in the Differentiated Classroom
· Assessment can be thought of as a coaching tool.

· Begin with the end in mind.

· Use pre-assessment, formative assessment, and summative assessment.

· Assessments should also be varied and used over time. 
· Establish a K.U.D., Know-Understand-& be able to Do (KUD)

For example, in an English class your end may be that you want your students to be able to understand point of view when reading To Kill a Mockingbird. A corresponding KUD might be:
At the end of the lesson students will know…



-The definition of point of view

At the end of this lesson students will understand…


-Truth can look different from different perspectives

At the end of this lesson students will be able to do…



-Rewrite a scene from a perspective other than the narrator’s

· Authentic Assessment
Assessment should be authentic to how students are learning. Authentic assessments are learning activities that encourage students to use higher-order thinking skills. The steps to developing an Authentic Assessment are as follows:

1. Identify standards and KUD

2. Develop a task that students could perform that would indicate that standards or KUD have been met. (examples of Authentic Task as a Product include: essays, stories, or poems; a portfolio; lab reports or research reports. Examples of Authentic Task as a Performance include: conduct an experiment; debate; dramatic or dance performance; oral presentation)
3. Identify the criteria that, if present, will indicate that students have met the standards for the task. There are two questions to ask when selecting criteria: 1) What does good performance on this task look like? and 2) How will I know a student has done a good job on this task?

4. For each criterion, create a rubric by identifying two or more levels of performance that will sufficiently demonstrate student performance. Characteristics of a good criterion: clearly stated, brief, observable, statement of behavior, written in language that students understand. Good resource for rubric examples: http://www.cotf.edu/ete/teacher/rubrics.html and http://rubistar.4teachers.org/index.php 

Resources on Assessment in the Differentiated Classroom:
Fair Isn’t Always Equal:  Assessing & Grading in the Differentiated Classroom

By:  Rick Wormeli

Understanding by Design

By:  Grant Wiggins & Jay McTighe

ANESU Access Center Webpage:

http://www.k8accesscenter.org/accessinaction/anesu.asp

 ________________________________________________________________________________
Please Give Us Feedback!

This is the sixteenth version of the ANESU resource digest. We welcome your comments on this digest or any of the previous digests. Please email us or let the steering committee members know what has been useful about this digest and any suggestions you have for improvement.  
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