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Okay. Good afternoon and welcome to the Access Center’s District Information Sharing Community webinar. We will be getting started in just a few moments, but before we hear from our presenters, we would like to review a few technical details about today’s event and offer a few suggestions and guidelines.

We trust that you have had success logging in to the technology, but if you encounter any technical difficulties at any point during today’s session, we ask that you contact the Live Meeting technical support staff at 1-866-493-2825. We will post that phone number in the Q&A window for your convenience. 

We will have a formal question and answer time at the end of the presentation, but please feel free to use the question and answer window throughout this session to type any questions you have. The Q&A box is located in the bottom right-hand side of your screen. In order to type in a question, place your cursor in the thin box, type your question, and click “ask.” Once your question has been sent to the presenter, someone will respond as quickly as possible and will post an answer to the group. Please note that your anonymity is protected and no names will appear in the question box.  If you prefer that your question be answered privately, please specify in the text box.

We are pleased to have our event captioned in live-time by a captioner who is joining us online today. You might have noticed that a special box popped up on your screen when you first entered the session. That is where you will be able to access the real-time captioning transcript. You were prompted to enter your name and organization so the captioner will have that information. We encourage you to resize the captioning window to a size that suits your needs. You may also move it to a more convenient location by clicking on the top of the box and dragging it with your mouse. If you do not prefer to view the captioning, please feel free to close out of the window and it will disappear from your view. If you have disabled the captioning box and would like to restore it, simply click on “view,” then click “panes,” and finally click “show custom panel.” 

Finally, a note about the audio portion of this session. We will be recording this event so that it can be available online later for those who missed it today. In order to produce the best quality recording, we will be muting all of the phone lines to minimize background noise. At the end of the presentation, we will offer you the opportunity to speak verbally to the presenters to ask any remaining questions.  

At this point, we will mute your phone lines. 



Good afternoon!  My name is Monya Ruffin and I am pleased to welcome you on behalf of the Access Center to the webinar on how Derry Township School District Uses Progress Monitoring in a Response to Intervention Model.  Our Center, which focuses on access to the general education curriculum for grades k-8, is funded by the Office of Special Education Programs.  We are pleased you could join us today and we hope you will find this online learning opportunity to be fruitful and relevant to your work. 

We are fortunate to have two presenters with us today, Ms. Cindy Goldsworthy and Mr. Joe McFarland.  
Ms. Cindy Goldsworthy is the Director of Curriculum and Instruction in the Derry Township School District, Hershey, PA. She has served in that position for two years, providing leadership and coordination for teachers and administrators in grades K-12. Prior to this role, Cindy served in various administrative positions at Lancaster-Lebanon Intermediate Unit, including Assistant Director of Instructional Services, Assistant Director of Exceptional Children Services, Supervisor of Staff Development, special education supervisor, and educational consultant. She has teaching experience at both the elementary, middle, and high school levels.

Ms. Goldsworthy is currently completing her dissertation at Immaculata University, holds a Master of Arts in Teaching degree from the University of Pittsburgh, and an undergraduate degree in special education and elementary education from West Virginia University. In addition, Cindy holds administrative certifications from Temple University and Shippensburg University in the elementary principalship and K-12 curriculum and instruction.

Mr. Joseph McFarland is the primary elementary school principal in the Derry Township School District.   His building houses second and third graders with a student population of 500 and a professional staff of forty (40).

Mr. McFarland’s education includes a BS degree in Elementary Education/Early Childhood Development from Millersville University, a master’s equivalency from Millersville University, a master’s in Teaching and Curriculum from Penn State University and an elementary principal’s certification from Penn State University.

He began his teaching career in the Hempfield School District in Lancaster, Pennsylvania where he taught both fourth and sixth grades for fourteen years.  He also served as head teacher during his last six years at the school.  In January of 2002, he came to Derry Township School District as the K-5 assistant elementary principal.  In July of 2002, he was named as primary school principal.  

Derry Township School District currently implements progress monitoring district wide.  Currently all K-5 teachers and students participate in progress monitoring in reading, and beginning this year, progress monitoring will be used with 6-8 grade students who are performing below benchmark.  Join us to learn how this district has implemented their progress monitoring model, including how they have trained teachers, communicated with     families, used the data collected to make instructional decisions, and improved overall student achievement.    
At this point, it is my pleasure to turn things over to our presenters.  



Thank you very much and hello, everyone. We are pleased to be part of this today at the edges to share with you what really has been a multi-year journey ticket to the point at which we are today. What we hope to do in the next hour is to talk with you about how we began the process of embedding progress lot during into what happens daily in our classroom. Because of successes we have experienced, the challenges we have that and the results we are seeing as a result of our progress moderate. We wanted to start, however, by getting a feel for the kinds of experiences and back out that you may have been progress monitoring. So people post a few questions and ask you to respond to those. 



Okay. You should see on your screen the first question which reads, how would you rate your knowledge of progress monitoring as a tool for enforcing instruction to the polls are open. So if you would click on your choice, we will give you about 30 seconds to make your selection. 



A few people not voting to give? 



We are going to close the poll of the first question in just a minute. All right. The polls for the first question are closed. The second question is, is your district using progress maturing on a regular basis to an port construction? The polls are open. Please don't. -- please vote. If you have not voted yet, please do so, as we will be closing the poll on this question. The next question that we would like to get some information on, who conducts the progress monitoring in your schools to do? Please go ahead and vote. We are going to close the poll on this question at this time. 



Okay. What we would like to do at this site as tell you a little bit about Derry Township School District, but before we do that, the responses that we see here with the polls really are very similar to where we were when we first started this. There was a mixed knowledge level about progress monitoring, and that would be true not only with our teaching staff, but with our administration staff. We appeared to have more progress moderate or where there was progress monitoring are occurring at all, it appeared to be an hour special education programs as opposed to our regular education programs. As you heard at the beginning of the session today, we now have all of our teachers NK through five involved in progress monetary. Our School district -- and we have a number of slides we can show you very quickly just to give you an idea of our district, is a district that is considered one of the top achieving school districts in the state of Pennsylvania. Our recent test stores rent as Iraq's tenth and 11th in the state out of 501 school districts. But of the unique challenges we face here is that we do, by all accounts, look very good with our state assessments and therefore the impetus for getting progress moderate going had to begin with a great deal of discussion about the benefits it would provide our teachers and alternately our students. But you can see some of the information about our schools. We have an early childhood Center which is our K and one building and that we have a building that is actually corrected to our early childhood Center that houses but our primary and intermediate build classrooms. And we have two different principles with those particular buildings. So we are talking roughly about getting about 60 teachers, regular classroom teachers on board in terms of moving forward with progress monitoring. Our School district is located near Harrisburg, at it is certainly considered to be one of the strong upper middle-class school district in this state. And you made no Hershey from the Milton Hershey school or probably from hearing about Hershey Park or he eating a Hershey chocolate. We also have Hershey Medical Center here which is a thriving and ever growing medical center that attracts many families to that area who have a strong interest in academics and a strong interest in school. As you can see, we graduate 99 percent of our students. At 92 percent of our students attend post secondary schooling. So with all of those good numbers, however, we still felt a need to look at those students who were not proficient because they are certainly part of our School system and look at how we can continue to improve their achievement in the Reading area. Some of the questions that we really wanted to focus on today is to talk about, what is progress monitoring and why is it a key component in intervention practices? How does it fit with the response to intervention a model? We are using a response to intervention model in our district, although as we talk today I think it will become apparent that we didn't start the process by saying, we are going to do response to enter Britain here at Hershey elementary. We really started the process more from the aspect of we have students who are not proficient in reading. We want all students to be proficient by grade three, at what is it we need to do in order to keep those since moving ahead? We want to talk today about how we have seen it progress monitoring result in better outcomes for students. And we have the data we can share with you that we have been collecting along the way that has really helped move this forward, not only in terms of student outcomes, but certainly in terms of changing teacher believed systems. We have and will be able to share this as we go through today many folks who started out fairly skeptical, but through the progress monitoring did Tim were able to see that they were making sometimes very minor adjustments in their destruction, sometimes more significant adjustments in their construction and looking very closely at curriculum to make those changes. And we are seeing the results of that. And then we also want to be able to answer the question, how can progress moderate be successfully implemented in the school district and share with you some of the successes and challenges that we had along the way. One of the first places that we began as we worked with this is to talk about, as an administrative team, what did we believe we're the core beliefs and principles that needed to underscore our entire literacy program, kaytoo five at the elementary level. As I mentioned, we have three principles, and early childhood principle. And Laurie Dixon who is principal of grades four and five. We were not all on the same page when we first began this discussion, and what we did a great deal of reading, we spent nearly a year, the first year reading materials, getting together on a monthly basis with our special education director and art director of psychological services and studying the whole area of literacy. Especially if individuals of questions about the kinds of things that we looked at, we would be happy to share that later on in our power point. We have some examples of that. But after that study and discussion process we then developed what we now call our core beliefs and principles that we, over time, shared with our teaching staff as well. That's me briefly run through those. We are all solidly behind the believe that research based and evidence based practices and it threatens in the regular classroom must occur. And that must occur prior to placement in a remedial reading program, placement and certainly a special education program. We all are and total agreement that our decisions that we are making every day in the classroom need to be informed by that date that we are collecting. And we really have moved from teachers talking about and describing what kids aren't able to do or perhaps sometimes we refer to it here as problem admiration, to spending most of the time when we are in our discussion at meetings, our debt review meetings about students looking at real data. At that has been a significant change we have actually seen accomplished in just about the Year of our teachers being involved with progress monitoring. We also have the belief that webinar is absolutely necessary to systematically determine if students are learning and that that progress monitoring must be done by the classroom teacher. When the very first attempts at progress monitoring about two years ago were really what we would probably think of as doubling in progress -- progress monitoring. We might have a few students who we're brought to someone's attention, a special ed teacher or the school psychologist or perhaps a real reading teacher said well, I can do some progress monitoring. And we might have had that kind of very perfunctory sort of practice going on. What we port able to do it is because we all came to the agreement that progress monitoring was necessary was to put the structures in place to make it not something that was a choice, but became actually part of the every day fabric and practices that are happening in the classroom. We also built our program around the understanding that intervention is preferable to remediation, and we did that by saying and working with teachers about the difference between teachers and -- Prevention and we would sometimes joke about the need to do an autopsy. So a lot of our efforts art and remain at the early intervention level. We are really trying to be immediately within the first weeks of school identify those students who are at risk and certainly those who are the most at risk and build progress monitoring into their instructional program. And we also are operating under the core principle or the belief that intensity and frequency in terms of intervention is more effective than some random or perhaps what we have done in the past, more eclectic responses. So the two areas that we look at the testing through our progress monitoring are the intensity of the interventions and the frequency with which the entrant is provided. We will be able to give you additional details about that as we go through as well. Now when we talk about progress much during, what we are talking about -- and you should have a definition in front of you on your power point is we are talking about formative the suspects that are done regularly throughout the year to look at whether a student or, in some cases, groups of students are making sufficient progress related to specific skills. That is that definition that we use. That is how we explain it. We have a literacy manual where we have put things like our core beliefs and principles in the definition of progress monitoring in a manual that is in the hands of the teacher Ed is certainly available to them electronically as well. Sometimes terribly explained this in, perhaps, teacher friendly terms or even when we are working with parents is that we basically say, we are trying to figure out along the way of our students are progressing at the result of the instruction we have been providing. So we often say, are they getting it and is what we are doing working? We provide teachers with more precise information through progress monitoring as to the efficacy of their instruction. They are able to talk about what works and what doesn't work because of the progress monitoring. And we have also built a calendar of progress monitoring. It is different at each gate -- grade level, but a calendar of before that is timed so that we are capitalizing on the type that we have and not losing time. For example, we don't want to get to the first marking period, do an assessment and then find out that the student is, in fact, about making progress. So through our response to that integration tiered model costing less, depending on what level of risk they may be presenting are in some cases -- they are involved in progress monitoring on a weekly basis. In other cases it may be a bi weekly cases and in some cases it is every three weeks. The progress moderate -- and we will explain that in more detail, is something that does occur in a time to fashion so we are sure we are catching kids before it is too late, before there is so much catch up to do that we really can't use the classroom as the first level of intervention. We have, as I said earlier, connected it to RtI or a response that intervention. I'm not sure of how many of you presenting -- participating today are familiar with Response to Intervention, but that is part of the special education into the arena, although we have to fully embrace that as something that is owned and managed by both regular education and special education. Response to Intervention is really built on progress monitoring. And our Response to Intervention model is something you will learn more about as we go through our presentation. 



As we talk a little bit more specifically about progress monitoring and what it looks like in our district at this point, you will see the slide does say in 2006. This has been probably a 3-year evolution tickets to the point of what we will talk about right now. The question was asked by one of the participants, who leads this initiative to do and as I noted it really is a regular education initiative. As we were trading our staff and looking at the data we really saw that it had to come from a regular Ed perspective. It could not come as a special ed tool. It could not be seen as something just to keep kids out of special ed. It was really looking at regular education, education for all students and making sure that we are providing the best education for all children. So where we are at right now with it is that all teachers, all clustered teachers kindergarten through fifth grade to engage in the progress monitoring in reading. We use the dibbles as one of our pets are assessments. And for the children who are identified as being of the greatest need, they are progress much third weekly. At those students who are considered a strategic which is just treacly below the benchmark our bi weekly at kindergarten and first grade and every three weeks at the second through fifth grade trouble. We do require it for all students who fall below that benchmark, even if it is just a few points below the benchmark. Our philosophy there was, we would rather err on the side of safety and be taking a puzzle but more frequently than letting the child go and ledger finding out we should have been intervening and that -- for that child. Actually, some of our teachers have got to progress much for what all the kids because they have seen the benefits of it. It really is only a one-minute probe to see where they are at weekly. It does not take a great deal of time, and so did it feel more comfortable checking all of their kids every week. We have been helping teachers learn how to use that data to inform their instruction. As they do the probes, the weekly progress monitoring or every three weeks, they will do an error analysis in their reading kiss see if the instructions they are providing is making a difference and if there is a pattern of errors then they can address that need and small group with those children. We also use it to make decisions about the kind of support -- and people talk about the three tiered levels of support we have later. The first is the classroom and to entry are some intelligent tools in place otherwise. And we use that progress monitoring to determine that the. It is very fluid. If students sure they are making progress and sustained that progress, they can be moved between tiers and back to just regular classroom support as needed. That step over time is and can be used for eligibility for learning support. If we see over and it's been dented. Of time that even with the intermittent at various tiers they are not making adequate progress, it is not like in the old model where the and you had to get a commission to evaluate and do a whole bunch of testing to begin the process. We have actually been in the process of intervening in seeing if the it mixes are working all along the way. So if we see a child who, over a period of time with the interventions, is not progressing, we can actually move very quickly than to lend support as needed for the areas that are needed for those students. The teachers also engaged in by a weekly this year review meetings which we call pawed the tanks. We have a group of four teachers in what are called pod. They meet weekly at the K-1 level at the biweekly at the K-5 level. They meet as a team with our letter sickos and intervention specialist to formally are IST teacher. They look at the data and how the students are progressing at discuss strategies that are working, and other strategies they may try for students to things are not working for right now. It is more of a collaborative brainstorming effort as to what can be tried to help all children succeed. It is also a time where they may decide that a child is responding to that intervention as has -- should sustain that progress and can be moved from a level two support step back to class from only and be monitored test and the classroom. So a lot of the discussions take place in those weekly and biweekly meetings. And then the next level of that is our intervention planning meetings which are held cordially 42-5 and monthly for fifth grade. You may ask we're frequently -- why more frequently indicate-1? We keep a closer look on those kids because they change or quickly. That is the reason we did that. But quarterly we will pull together as a team everyone involved in the meeting, the classroom teacher, the it with some specialists, the reading specialist, the literacy coach is. Those meetings also include the building principle, the school counselor, the psychologist, and what people do at that point is people look at all the data that we have on the children that are deemed meeting intervention. We will look at our correspondents and how they are responding to the instruction they are getting in the younger grades on the phonics. We will look at their fluency. We look at their classroom performance from the teacher, how are they doing in the class from functioning in all academic areas? And we will take note of that and discuss, what are the next steps. Many times it is to continue because they are responding to the intervention. Sometimes we will see that they are not making a response to intervention, and at that point we will recommend and it threatened team meeting, which that is where the parent then is pulled into the meeting to discuss further steps. We may decide that a student that was getting served with the instructional intervention specialist they need more intensive support. So they will actually go to the reading specialist instead to provide a more explicit instructional practice. So that is how they function. We bring a substitute in that rose from classroom to classroom as we meet with each classroom teacher. So in a period of a day, we will have discussed the progress of every student in an entire grade level. It is growing process, but it has actually been very beneficial. And our debt is showing that the children are responding to it. In the intervention team meetings formerly they were what we would call our a structural support Team meetings. It was a pre referral process in Pennsylvania. You could question the efficacy of its. In many cases it became more problem admiration than it was true strategies to try to help the student. In many cases it also became a must do to get kids into learning support. So we have morphed that position they little bit and you can see there it includes the parents. And it really does promote a team decision versus one person making that decision. When we talk about making progress much for work, what are the central bank's. First of all that has to be embedded in what you already have in place in the structure from work. It can't be an add-on. That is probably what of the critical things. We all the that an education time is quickly melted. So it really is one part of an established and belief system. We will have to work at the fact that all students can learn. They may just let at different rates, but often it's can learn. Honestly we had some parents to shift their in some people's thinking. We also have really been working on that knowledge and understanding that the teacher is what makes the difference. That is in getting the best teachers out of our children. And Cindy had said in the beginning that the dealership and support for the assertion, we have to really make sure that we brought all of the same page and that we all had the same base of understanding and rationale so that we could present as a unified team and so that we were all speaking the same message. That has been critical in the success of this, and that is from the building principle of all the way to the superintendent who has also been involved we really had to be careful in what we selected as progress monitoring tools. There are a lot of things out there. They are not all efficient or effective. Even though they may be scientifically based or research based, and that is worse in the is really good at been able to pick through those tools. You must look at the data regularly and use it. Just having a ton of debt is not helpful. You really must know how to use it, and that is where our process came in over the years. We started three years ago with those intervention planning meetings. The discussions honestly work more problem aberration that they were intervention and discussions on what we would do. That has grown over time, and we dealt actually know how to use our data and look at it. At the teachers know how to look at it and pinpoint specific areas they can work on with the children, but that is a learning process. And you almost have to live it at Russell threw it to make it work. And then the use of the structure and intervention models to respond to the information provided, teachers must have the tools to be able to provide that threaten -- intervention was they looked at the data. What we use this project read for a large part of the phonics components. We also used read naturally. If we look at data and their court phonics is pretty solid but they still have fluency problems, we will go with a read naturally fluency program which also and that's the comprehensive piece into it. So that is a little bit about how we use our tools based upon the to we are seeing. The rationale for it, you can see there, but accurate decisions about program effectiveness. We are at the point now where we can start to look at our programs. That is one of our calls this summer to look at our programs and evaluate the effectiveness. It is also an early identification and early intervention. Actually, beginning in kindergarten we can and identify some of those areas and repeated them. The classroom is the first line of intervention. That was probably one of our biggest challenges, biggest hurdles to overcome, biggest paradigm shift to make. Classroom teachers did not necessarily see themselves as providing it for the intervention. They saw themselves as providing instruction. And we really had to work at shifting the idea that good instruction is also providing intervention. Those two are not separate. They are actually together. What we saw -- and you saw our demographics. We have a very strong district. That is a lot because of the to the parents send us. But we were seeing swelling numbers in our remedial programs, which was a huge red flag that something isn't working. It also prevents unnecessary and over edification of students in special education. We use that term that we have an hour learning causes some curtain of casualties. At that is not a reflection of any person, it is just the truth. If you use the weight to a fail Model and identification, eventually if the curriculum isn't working at the instruction is working they are going to fail. If this is on prevention rather than remediation. That is why our focus even with our type of its is at the earlier ages. It is problem-solving rather than problem aberration. I will say for myself personally that was a learning experience for me because it is very easy to get into problem admiration and not focus on, okay, let's solve this problem. We also worked on, and this is key, it is a shared ownership. We really work at getting away from using terms like, they are your kids for reading and they are my kids for bass. They are our kids and there may to be many adults who talks them throughout the day in providing education. 



There were a number of problems with the historical discrepancy model and the various wait and see approaches which is certainly the back route for moving this way. I think four years we have no that we need to get kids before they start step fail, yet because of our special education identification process both in our state as well as nationally, we often easy to wait until there was a huge enough discrepancy for this ticket to qualify as a child in need of learning support, for example. We also had the same situation happening in terms of our remedial reading program where we were waiting, probably, way too long before we would decide that a student was in need. Sometimes it was based on a belief system that perhaps the students just aren't developmentally ready yet, and they will grow into being a better reader, and we need to not make them feel bad and not separate or differentiate their instruction at this point because they will evolve. And we really do not [ indiscernible ] that kind of philosophy and really look at providing students with the help as soon as they beat it. Now what we want to do is talk with you a bit about our actual implementation experience and get more specific information to View button so we will run through these sites quickly. First of all you heard about us in getting started selecting our progress monitoring schools. You heard us talk about the connection to response to intervention. We had started about four years ago in our district a new literacy program, and we were using a lot of the components of a pilot's literacy program with guided reading flexible groups. But we were asking ourselves questions, is this working? Are we seeing the kinds of gains we want to see to keep it despite our good scores we saw that we were not closing the gap. We did intensive literacy training in our district in a reading. However load preliminary data was showing that other students we're becoming stagnant. They were not growing to the right that we thought. Add in some cases we were even losing students. We psocids who we're starting at a certain level and what them over the course of a year and they would not be at that same level. As Mr. McFarland just mentioned, we certainly had significant concerns about the number of students who were being recommended for remedial reading. We had a situation where it was almost expected, as I know is true in many districts, that as soon as students started to struggle, particularly if they were in grades two through five, it was time to refer them to the remedial reading teacher. If we had the same concerns there that many folks do across the country which is that disconnect between what was happening in remedial reading and what was happening in the regular education classroom. We have some slides that people could -- quickly go through just to show you the kinds of sports that we have. You can see we are well above average in our state sports this year and bought reading and math and that gets at our earlier discussion about, how do we really bring to light that need to do progress monitoring. And we did a lot of sharing of this kind of data, but really drilling deeper and showing the kinds of data that you will see on the next few slides. This example that you see here is an example that really shows how the students were losing ground, for example, between the years of 03-04 and 04-05. We were seeing in our DIBELS data that we were losing kids. They were not at the end point where they should be and not only that, there were kids that were dropping off. So in spite of being able to look at the PSSA sports which are our state assistance course and top and probably fairly closely terms, well, we had 80 some percent of our students at proficiency. We found that we need to, in order to soften the crowd for getting progress monitoring going, we really need to look at the data that helped teachers understand that we may not, in fact, be doing quite as well as our publicized measures were telling us that we were doing. So you also see in front of you a slide that showed what happened with our fourth grade where we had our beginning oral reading fluency scores and then our end of your reading fluency scores. So students were still, in many cases, earning A's and B's on their report cards in a reading, but we were able, through some finite measures, to look at whether or not the students were truly keeping ground to where they should be in terms of their oral reading of fluency. We did a lot of discussions with our staff, and we are destroying the two sides that illustrate this, but we had many many many examples that we shared with stuff, but at faculty meetings and small grade level meetings and working one-on-one with teachers around individuals since to illustrate that, what sometimes appears to be growth, may in fact not be growth when we are using a very finite and discrete measures to look at reading skills. So what of the first things that we needed to do was to determine how to make that shift happen, how ticket everybody moving toward embracing or at least understanding that progress moderate was going to be part of what we did. So we began to to work with our staff around the assessment picture itself. What is the difference, for example between a screening tool and a bag dusted school tool and an outcome measure? And helping teachers understand how each of those measures could help them, both in figuring out what kids need assistance and in determining whether or not what they are doing is working, is it making sense? And then we spent a good bit of time looking at the selection of our assessment tools, but our point arc tools and progress monitoring tools. And we'll be honest in saying that we had some very difficult battles there. We had assessments that teachers had been using for years and years and years that they were very wedded to. And philosophically they were allied with them and believed in them. And we had a lot of discussions where we really look at exactly what is it that we want to measure and reading, what would be the most effective, valid, and reliable assessments to measure that. And part of the effective feature was to look at that time involved. And to give you an example, we had many of our teachers who were actually participating in stealing at trading here in using [ indiscernible ]. One of the issues with pay DRA in terms of our belief system as of the status was first of all that is not type efficient. So we could get very could assist us with a three when it proposes a 40 to 50 minute assessment. That seemed to be not a logical way to use time. We were also finding there was not a strong correlation between DRA results and our PSSA scores. Bieber also finding there was a great deal of subjectively and lack of a raider reliability from teacher to teacher. Knowing all of that, however, and a really convincing folks to agree -- and again we were talking about 60 teachers taught all embrace and use that same assessment tools, it took a lot of discussion and work. And I would say it took a lot of listening, and that was something or administrators, our principles in particular, we're excellent at. We really we're looking for, we need to get across to staff the beeper looking for webinar tools that were sensitive to change that would allow for goal setting. We wanted something that could predict where students would be and could be administered frequently and we parted to be able to look at individual students. We put together a district assessment calendar. You have an example of that on one of the slides. We actually distribute this annually and post this. It actually lists all of our required assessments at the national, state, and local level, including or webinar at the classroom level. We did get teacher input through this process that involved teachers in the decisionmaking, but we also, to be honest, had some administered is not negotiable. Some of those work those core beliefs and principles that we started out with. We, for example, said people to progress monitoring for status below grade levels. And let's talk about what kind of progress monitoring tools will be the most effective. What we found after doing that district assessment calendar, which I know is probably quite small for you to look at, but we certainly would be going to share a copy of that with participants. We also found that we the to do an assessment calendar or an assessment map at each grade level that would further specify at that grade level what it is that was expected and required, actually, in terms of assessments. Our classroom teachers are currently responsible in the Reading area for progress monitoring using DIBELS, using pork products, and using STAR. Art STAR is our comprehensive measure. 



And the core phonics are only used for those students who are below benchmarks. In most cases detected -- teachers to have concerns for those kids who are very close, they also choose to do the court phonics. And this year be absent teachers who are doing the court phonics on all their children because they just want to make sure. They want to make sure all their kids have what they need. 



What you will see in front of you then are the examples of our literacy maps, Kate-5, and it spells out exactly what assets are to be used and what progress moderate tools are to be used at what great doubles and the frequency. It also talks about what students are the minimum required students to be involved in that progress monitoring, but hopefully you have heard us say that we have been thrilled to see so many teachers wanted to use many of the assessment and progress moderate vote tools more frequently was they were able to see the benefits in terms of changing their art instruction. We then brought that down to an assistant calendar and schedule for every grade level, and one of that purposes was be a really trying to make this as user-friendly as possible for teachers as easy for them to access. We initially even began the first year which was last year with our that receipt causes -- coaches public to sent reminders to teachers because it was a radical change for folks talk remember that I have these five students, for example, that I need to do 88 progress moderate probe. Perhaps it is at this frequency level and that I have this other group posted as I am doing phonics. So we did use our live to see cuts is to work do last year for the first time to help with that. We have a couple other maps you can take a look at, but in the interest of time we will test move through those. 



And what you will see their if you look at our it says assessments come on the Derry benchmark there is a whole team that includes the classroom teacher, the school counselors, the college's, the principles. We all participate in that and to those bit part assessments. So actually it takes about 10 to 12 minutes to a benchmark a suspect on an entire class three times a year. 



Our DIBELS assessment, again, is something we are using. What we have been able to do is use the University of Oregon's database. So we actually are able to, during our interests and planning meetings bring up the data and the charts on each student as we go through and talk about each student, which has been very helpful. Next what we want to get into and make sure we have type four's to talk about the team meeting structures that we developed which are really probably best thought of as the infrastructure for making this all happened. 



In front of you will see that team meeting structure. I will take a lot of time to go over this diagram. This is just a visual of what I spoke of earlier with the Derry review meetings where be looked at the Staton stated. The pod meetings and quarterly and planning meetings and the intervention team meetings. So you can see the flow chart of how they work. All of those meetings flow together. Rely on each other. It is just that the numbers that are different in the actual focus of the meeting are different. The proficiency plan process, all students that are below proficient in the PSSA are placed on a proficiency plan. In the street at -- State of Pennsylvania that creates a unique opportunity for kindergarten, first, second, and third because we don't have the PSSA data for those students. What we do there is we use our DIBELS assessment and our core phonics information as The identifier of who is in need of a proficiency plan. Again, we moved from problem aberration to problem solving. They're is a line of inquiry established. We have several questions that guide our discussions. In the intervention planning meetings and quarterly meetings the building principle takes the leadership and place the key role. 



I think the other important thing to up to here is the line of inquiry. We knew heading into these meetings last year that it was going to be important to have a developed a list of questions. Otherwise the discussion to come to read them and not as focused. So we began by developing those questions at actually putting us on a large poster which was posted in the room in which we met. What we found as the here went on is that it actually became unnecessary tests even refer to those questions or to be looking at the poster because teachers are very readily and very quickly embraced the process that we were following and understood how tough move through that means very quickly. 



What you can see here, this is actually our template that we use, and I know it is very small -- and I apologize for that, but we would be glad to share anything we have. Just to explain it a little bit, this is where we collect all of our debt so that we have everything on one sheet that we can look at student progress on. On the left-hand side we record all the information for the various DIBELS assessments. The kindergarten and first grade level there are several. Second grade and up, it gets more into the oral reading flinty. The next section is the court phonics assessment that we use that breaks down the areas of phonics instruction or discreetly. At we can see where kids are falling apart and where estrogen each tip began. There is an area for other information. In that area we might put in things like they might have a speech I ET or receive some services or there are some other factors that may impact their reading progress. And then the next section is for the tears of intervention. Where it will take place, who is presenting it, the frequency, and what is going to be used for that. The data on the right -- actually, the information as it is entered into the phonics automatically shows up on this other side, the second page. And we can see the progress of students over time as we we administer the phonics. Again, here is the tool that is used in second through fifth grade, very similar. Although he will see it is the reading comprehension tool STAR is put are there. There is a tradition for foresight and for that PSSA and standards which are other tools that we used to collect data on students. 



Now we are going to have very quickly talk about how this fits into our intervention model. We have our first line of intervention. We do have students that are in this that are being progress muttered. In fact, probably the majority of our students that are being progress but we have in this level. We do then pull out some students -- and when I say pull out I simply need not necessarily physically pull out, but identify who Dustin's are for what be called double dipping. I would like to take a minute to explain that because that has been an outgrowth of the progress -- progress monitoring data that we have done or being able to collect. What we have done at level two is added to by distance to the additional reading instruction based upon their progress monetary data. Instead of having that be called remedial reading, for example, and instead of being truly remedial what we do is work with those students with into bits and specialists, some of whom who are our formal remedial reading specialist as well as books that we had in Pennsylvania called instructional support teachers, who are really P referral specialists. We've reconfigured their goals and what they do is provide direct services to students. The students are actually double dipped so that what is happening there -- and sometimes we refer to it has boosted. What happens there is that those students are actually getting a second dose of the regular classroom instruction. The bite it eliminates the disconnect that you often see between a remedial reading program and a regular class program. So our classroom teachers are providing the instruction the first time through. They are teaching the skill for accuracy. They are teaching this bill very discreetly. The double dipping specialist is then providing additional private practice on that same skill. We have been able to do this without adding the staff, which was a monumental task, but we did that by complete revamping the elementary schedule. Truthfully it would probably take us another hour to provide all the details about how we revamped the elementary schedule. 



What we did there, just briefly -- when I talk about grouping that teachers into pods, they have -- each pot has a dedicated half hour that is protected time. During that half hour the kids that are receiving instruction from the Internet specials or the reading specialist go and work with that teacher to get their double dipping. During that time, the classroom teacher is working with their benchmark or above level kids in a guided group. Therefore, what we were able to provide was five days of intervention as opposed to in the past every other day. And we were able to ensure that students were not missing any Terex teacher instruction while they were out of the classroom. That is just the long and short of it. I would love to talk to anybody more about it and how that all happened, but it works. 



And discernible in fact, we seek 90 minutes a day I read that does not include the credit portion of are literacy program. We also then looked at making sure that our core program was scientifically validated, that teachers were using flexible grouping. As I said, at 90 minutes a day of instruction. I know we are moving through these slides fairly quickly, and hopefully you are able to follow what we are doing here. 



And people have time for questions at the end and we will certainly be able to go back and speak more clearly to some. 



Bubble to is what we just described, or double dipping. At that is where we are looking for our errorless teaching. We are making sure that the students at that point are practicing the skill accurately and that they are getting rigorous instruction, both mask practice end to be the practice of the skills following a very carefully developed scope and sequence of all of the reading skills. That allows our teachers to give more immediate corrective feedback and kids have a higher likelihood of getting corrective responses at a more frequent rate at that level two. We, again, are using the same instructional tools at our level two. So the students are involved in a project read in the regular classroom for the phonics component. They are getting more additional practice of the same skills in a project read at tier two. It has to be very [ indiscernible ]. Somebody asked a question about recovery, and we are using more explicit approach is that, for example, recent recovery would endorse. We need to, as we said, look at how we were going to put Tyr to in place, and that required us to make changes in our use of staff here at the school district. The other issue that we dealt with there was, folks were initially feeling that it would be great if that tear to specialist did all the monitoring. Of course, that was something that we had to make sure that it does not happen with the reading specialist at level two. That is so big that occurs in the regular classroom, and that this is shared with the level to be a specialist or intervention specialist. Now very quickly test to tell you that as you heard at the beginning, we are moving up into doing this at the middle school, and we are actually in our first year of implementation. So the would, perhaps, have more to share down the road. It is a whole different animal at the middle school level. We have included in the power point some examples of what our proficiency plants look like at the middle school. Me Model them after the elementary school, but of course there are different skills at a different kind of assistance we are using at that level. We have an assessment map at the Battle school similar to the assessment that we developed at the elementary. We are not using DIBELS at the middle school for a variety of reasons which we could discuss. We are using the AIMSweb MAZE at this point and have set our own local but parks for that progress monitoring. It is very early in the year for us to be able to talk about how that is going, quite honestly. Add you see to slides that deal with our the school assessment map. What is next? What is next is that we are continuing to move teachers kept being increasingly sophisticated in looking at their progress -- progress monitoring data. We had, as you can see, a lot of storming at the beginning. We still, quite honestly, have some pockets of that, but we have many teachers who are becoming quite adept at looking at that data and making decisions. We are being taught move into looking at how people going to progress monitor and writing and spelling and vocabulary and we are also just beginning to look at how we might develop similar proficiency plans at the high-school level. And of course it will look very different at the high-school level as well. We want to look at focusing in writing and math. That is an area that we have just started to tinker with in terms of progress monitoring. One of the seas in the bat area is that there really is not -- there aren't the progress -- progress monitoring tools available in the bath that we have been able to discover that we have in the Reading area. 



So, how did we do? Just very quickly, you have heard everything that we talked about and are probably wondering, well, is it really making a difference. We just want to put the so that to do a the a bit. What has changed, you can see there there is a shift in ownership. The teacher is -- the classroom teacher is the first line of intervention. I would say their is a lot more explicit instructional strategy with a ties are aligned to the curriculum, probably even in some cases a knowledge of the curriculum, standards, scope and sequence. More of a book is on phonics in the early grades and a deeper and the steady of all the components of reading and how children learn to read. We talked about how we got there. It has been a road. In some cases it has been a tiring Road, but it has been worth it when we see the progress. I got sure you ever arrive and education, but we are working at it one step at a time at one teacher at a time. Really, I think, the biggest change has been we are focused more on prevention instead of remediation. This slide is one that I think is actually very powerful when you look at it. I'd just like to draw your attention to -- for example, if you look at second grade and you look at the oral reading fluency in 04-05, 33 percent of the class at the end of the year, a five children, who were not at the spark. When those students aged up the third grade at the beginning of last year there was 31% or 86 kids that were not at bit part. And he you could see over time that before last year -- and we really got the progress monitoring and place in all grades and everything, we were not making a big difference. But from last year beginning of year we went from 86 kids not at benchmark down to about 59 kiss at the end of the year. That is not a really big change, but those kids that were in third grade had not had the explicit systematic instruction and interventions back in kindergarten. And we still were able to bring almost 30 more children to the benchmark that we had in the past. But if you go back to the first grade and kindergarten and look at the segmentation, there were 66 kids in the beginning of the year in kindergarten at only nine at the end. And first grade 80 at the beginning of year and seven at the end. So you can see -- and we are excited about that as these children's age up that they are getting the skills they need to be efficient readers. Again, here is some of the data. I will take that type to go over it, but you can see with the bar graphs over three years the changes in the number of students at benchmark. Over the years you can see the largest changes from last year. Kindergarten, in the third grade, again, you can see over the years that changes there. In first grade, so I think you can see that we are seeing it at every grade across the board. Same thing in second grade. Dell in fourth grade, when we look at this, you say, well, here you didn't make it to the benchmark. This fourth grade class last year which is now our fifth grade class has been a class that we have watched over the years, and they were only an third grade when we started this. You know how you have this unique groups every once in awhile. This is our anomaly group. And we are making progress with them, but it is a group that we are probably making less progress than we are in the other grades. And there you can see fit grade as well. The marriage of progress monitoring and good instruction. Our focus in principles was to focus the teachers are doing what works and their classroom and not necessarily on what I'd like to do or what I've always done in the past. We really get back to what works. Is what you are doing working? If it is, grade. If it is not, it is not necessarily a reflection on you, but we must look at what works with children. Where are we? We are getting better at the classroom teachers clever Tivoli planning based upon that analysis. Is to does that are indeed are getting support as needed and the flexible grouping of that provides for that. Proficiency plans help keep us all on track and add a little bit of accountability as we meet quarterly to make sure that things are working for the children. And the classroom teachers are providing students with a focus instruction that they need based upon our analysis of the data. They're is a commitment districtwide. There is one voice heard. That sometimes is a consternation for some that we are all speaking the same language, but we do have the support across the district from the superintendent on down. Proficient is not prepared. That is sort of our mantra because we do have a lot of kids that of the state assessment score proficient, but that is not okay. The other idea is you don't have to be sick in the east to get better. With misses Goldsworthy and the principles we beat creepily with the staffs and large groups and small groups. They're is a constant focus on the chain's progress. We have been working with the staff on Second Order change in all the eggs that can sometimes come with such an order change. What works, you can see there that I won't go over that for the sake of time. We are not trying to change things that worked. We are just right at clinics things that could work better. That is what we are working on with our teachers. 



So in conclusion, our focus is on student learning. Our focus is clearly on of the regular classroom as the first line of intervention. At that is a phrase we used frequently. Our focus is clearly on bridging regular, reveal, and special education. And referred to those as levels rather than the words you see there. We certainly promote database decisions and not talking about lack of progress as an expectation that there will be substance to don't make progress. But instead lack of progress this week Ito takes the intervention. Clearly we are not focused on this job for special education. We are focused on this to make sure Alston's art learning at maximizing their potential. The rest of the slides which we will go through as we begin to ask can't turn this over for questions really just show you the cause of books that we did all be together. That we have many of our teachers that have read them as well. And that was very important for getting everybody on the same page. All of these books are books that -- actually all of the minister is read these and our superintendent read a number of them as well. We will test schedule for those. You are probably familiar with many of them. 



Lots of books. 



These are the web sites that we used frequently that have a lot of the information that we built our decisionmaking on and certainly referred to and used in a lot of presentations with teachers and so forth. 



They're is a link they're to our web site that you can certainly go to. And also you will see at the very end here, this Goldsworthy and my e-mail and phone numbers are there. We certainly would be more than happy to talk with you and share more with you. It is a lot to try to present in an hour, and we love to share with you more if you have more questions. Then I guess at this Thai boats just turn it over for any questions that you may have. 



We are going to go ahead and unmute everyone's mic. If you have a question, to say it out loud. 



Hi, this is Christian. I will ask a question specifically to send the because I know we might get more complete information from Cindy about this. I guess my question really is around Joe as a principal and your other principals. What skills to your principles bring to the table that are making this work versus may be where you have seen some situations where this level of specificity in terms of monitoring is to the progress and adjusting instruction wouldn't be coming to this level of debt that you guys are having? What exactly is it that Joe and your other principals know and can do to make this happen? 



I would like to say that judges does everything I tell them to do, but that's not really fair. Basically what I can say is that this has worked because we have jelled McFarland here as our primary principle and two other excellent principles. The skills that they bring to the table are varied. First of all, I would say a willingness to learn a lot about reading and how students read -- learn to read. I think at least two of our principals would acknowledge -- at we had a different principle there last year that we had this year at our early tell the center. They would ignore it's that reading is not necessarily their background. Joe would be the first to say that. 



Absolutely. I did not understand how children learn to read. 



One of the skills that Joe brought was a bonus to acknowledge that and then the ability to be very frank about that and say, what do I need to read and learn and to listen with an open year as we made some pretty radical changes in our reading program. The second still, I think, that Joe brings is a firm understanding, as do the other principles as well, of the importance of using data and giving teachers from the I feel so I know. With that became -- came proficiency in digging out how to make it user-friendly for teachers and staff be able to demonstrate what charts -- excuse me, with charts and graphs the kinds of things we were talking about and develop those for teachers so that they weren't on their own trying to figure that out. The third still I would say that Joe and our other principals have demonstrated is a phenomenal ability to listen and be resilient. We have had a number of challenges as we have moved through this, and this has been met with incredible resilience by the principals who have been more than willing to sit and listen to us, perhaps, groups of teachers, grade levels, individual teachers who meet one-on-one with individuals and find time for them in their schedules so that they can work together and collaborate and listen, listen, listen, listen. So I guess I would say that those kinds of an effective skills were certainly as important if not more important than the content knowledge skills. 



What about your superintended and assistant superintendent, what they bring to the table and this? 



I would say that the superintendent and assistant superintendent, first of all, brought a level of support and trust that I think has been unprecedented, at least in many places that I have been in my career. So as we were encountering some of the difficulties or, perhaps, some of the challenges there was a real sense of trust that was demonstrated by the assistant superintendent and superintendents that enable us to then keep moving forward. In addition, to that I would say the other was but the superintendent and assistant superintendent felt strongly that we need to be consistent across the grade levels with all the teachers. So they were able to provide us with that support to make sure that that happened in that kind of structure, even within our administrative Team meetings. There was time allotted to us being able to discuss this and also share this with our little school and high-school principal so this was happening in isolation. They have also been willing to sit with teachers. Last year, particularly as well as this year as teachers were asking questions and in some cases raising concerns about what we were doing. They were willing to meet individually with teachers at a small groups of teachers and also demonstrated that same willingness to listen. One of the monstrous our superintendent has expressed is that, yes, we have high expectations, but with high expectations will come high novels of support. And that has been proven time and time again. 



Thank you. Thanks a lot, Cindy. 



Any other questions? 



I just did not see the slide that had or contact information. I didn't see it appear on the screen. Is it the last one that we can't see get? 



There it is. 



Wonderful. But you. This is Sylvia from Western California. We were back in at a I are at the access Center last weekend but about the foresight, and it really looks like working together and understanding how to use that data to drive the instruction is the real key. And not just wait to do it every once in a blue moon. 



Right. And we do have teachers using foresight as well, and we're -- this is an evolving process. We started out with certain assessments and certain progress much for tools, and we continue to add those. Somebody asked a question about a value added. So we are now looking at how to use the force that data and the value added data and will that into our did the discussions, but it is something as we move forward we have had to be very measured in what we are requiring teachers to do and what we are expecting folks to because we want to make sure this works well. We don't want to throw a lot of things that people and then have things not working. We really is the to do something and provided the support to make sure it is working. And now we will go to the next level. 



Okay. Great. 



Any other questions? 



We would like to thank both of our presenters for sharing their experience with implementing progress monitoring.

We hope you have enjoyed today’s event and that you will plan to join us for another webinar in the coming months. We will keep you informed of details for the next webinar over email and on our website. 
If you would like to print a copy of the PowerPoint slides from today’s presentation, you may do so by clicking “file” and then “print to PDF.”  The slides are also available on the Access Center’s website. 

We would appreciate your feedback about today’s session.  We will be sending you a brief survey and appreciate any suggestions.  We value your feedback, and ultimately your suggestions will assist us in making decisions for our next event. 

Once again, thank you for participating today. We hope you have found this experience to be worthwhile and we look forward to meeting you online again soon.  
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