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Welcome to the access Access Center Webinar. We would like to offer a few suggestions and guidelines before we get started. We trust you had success logging into the technology. If you encounter technical difficulties we ask that you contact the Live Meeting staff at 1-866-493-2825. We will post that number in the Question and Answer window for your convenience. We will have a formal Question and Answer time at the end of the presentation. Feel free to use the Question and Answer window at any time to type questions you have. Located in the right hand bottom of the screen. In order to type a question place your cursor in the box and type the question, and send. Someone will respond as quickly as possible. Your anonymity is protected. If you want a question privately please specify. Captioned in live time, online today. A special box popped up on your screen when you first entered the session, where you will be able to access the Realtime Captioning transcript. You are prompted to enter your name and organization so the captioner will have that information. You may also move it to a more convenient location by clicking on the top of the box and dragging it with the mouse. If you do not prefer to view captioning feel free to close out of the window and it will disappear from view. If you would like to restore captioning, click on view, panes, show custom panel. Note about audio portion. We will be recording event to be available online later for those who missed it today. In order to -- we are muting all phones -- [background noise]. At end of presentation we will offer you the opportunity to speak verbally to the presenters. We will now mute your phone lines. You will be able to follow along with the PowerPoint, questions you ask, presenter will answer at the end.

[Phones muted] Good afternoon, I am Anna Mark, pleased to welcome you to the Access Center. Our center focuses on access to the general education curriculum, funded by the Office of Special Education Programs. We are pleased you could join us and hope you find this online learning opportunity to be fruitful and relevant to your work. We have two presenters with us, Stacy Rush and Amy Klekotka. Both have worked with -- Dr. Rush worked with -- [background noise] at North Carolina State University. For children and adults with learning and behavioral difficulties --.  Prior to her work at the clinic Dr. Rush served as diagnostic prescriptive specialist, education lead teacher in North Carolina, and cross-categorical -- in Louisiana. Dr. Klekotka taught in California as a high school resource specialist. Her work focused on modifying English curriculum and students with learning disabilities. She's worked with students with severe disabilities in -- focusing on community based instruction and providing school-year services. 

The topic of today's presentation is co-teaching. Doctors Rush and Klekotka -- providing technical assistance services, delivering the module in numerous state and districts, in efforts to more fully include students with disabilities in general education settings. At this point it's my pleasure to turn things over to our presenters. 

Hi, everyone, this is Amy Kletotka, or you can just say Amy. This is my first Webinar, a little new to me. I hope it goes okay. If I speak too fast or you don't understand anything I encourage you to use the Question and Answer window that you will find on your screen to ask questions, and either I or Stacy will answer the questions for you. So good afternoon and thank you so much for participating in the Access Center webinar. Let's get started. The best way to start is definition of co-teaching as we use it. That is the definition by Cook and Friend, co-teaching occurs when two or more professionals jointly deliver substantive instruction to a diverse or blended group of students in a single physical space. We realize there many definitions in the literature, but this has become the most widely accepted definition of co-teaching and the one we will be working under for the remainder of this presentation. If you had the opportunity to also open the handout which I believe were in PDF files or formats, that accompanied the PowerPoint presentation, I would like you to look at the handout labeled with H1 at the bottom right hand corner. On the top, co-teaching, what it is, what it is not. What we have done here is broken down each phrase of the definition of co-teaching I just described to you and try to point out the practical aspects of the definition based on, not only Cook and Friend's definition, but some of the other citations in the literature we came across during our research. If you don't have that with you today, not able to look at it, I encourage you to print it out from our website, I hope it breaks the definition down for you. Let's go over the three different models of how co-teaching gets applied. The first model I will cover is consultant model. The special educator serves as a consultant through the general educator in areas pertaining to curriculum adaptation, skills or remediation or assessment modification. The second model is referred to as coaching model, taking turns in coaching one another in the curriculum and pedagogy. The general educator would provide coaching in the content area the teachers are working, the special educator would provide coaching on assignment modification, alternate modes of presentation, etcetera. The last model -- bear with me a second -- I pushed the wrong button. Is collaborative or tap teaming model. This incorporates equitable sharing, planning assessments, the teaming or collaborative model is becoming increasingly recommended as the preferred model by researchers because it's so effective in valuing the contributions of both through the sharing of tasks and responsibility. 
Now that we've covered the models, let's take a look at how they get applied into a classroom placket practice. I will go over the five most common approaches to co-teaching. The first is known as one teaching, one drifting. We will go over these in a minute in more detail. The second is called parallel teaching. The third is station teaching; alternative teaching; and team teaching. Again, I would like to call your attention to the handouts provided to accompany the presentation. This handout that goes along, co-teaching models between general and special education teachers. On the bottom, a two-page handout it's labeled H 2-a and H 2-b. The approaches I listed to you are broken down in the areas of lesson design, instruction or instructional presentation, monitoring or classroom management, and the benefits of each approach. I would encourage you to take a look at this list to get a more full understanding of how each of these approaches can look in the classroom and as they apply to each area of classroom life. Let's explore the approaches. In one teaching/one drifting, this can be referred to as the lead and support model. One teaching and one drifting is very similar to the lead and 179 model. It is the most commonly used approach to co-teaching. Why do we think that is? Normally when I give this live you would answer, but you since you are muted I will answer for you. Commonly implemented because it's the easiest approach to start with, not much time required to plan together, and then it figure out how to deliver the instruction together. It can also be a fall back approach for teachers because it's so easy to implement. However, we caution that this should be paid careful attention to, because if one teacher continues to take the lead in a lot of instructional situations it can diminish the role or credibility of the other teacher and we definitely don't want that to happen. This can be distressing to student, one teacher providing most instruction, other teaching floating around, which can be distracting. This can lead to students becoming dependent on the drifting teacher, result nothing a lacking in a lack of attention being paid to the lead teacher. The next is parallel teaching. In this model the -- shared, each instructs half the group on the same material. In this approach the content is the same but the method of how it's delivered may differ. Because of the fact that both teachers need to be proficient in the content area being taught it's difficult to use this approach initially. There's often a gap with any given content area. The primary approach is to limit the student-teacher ratio. Requires significant coordination between teachers so all students receive essentially the same instruction and grouping decisions are based on maintaining diversity. Also, a caveat that should be mentioned is that noise and movement levels should be monitored and teachers will need to pace their instruction similarly in this approach. The next approach I would like to cover is station teaching. In this approach the teachers again divide the responsibility of planning and instruction, students rotated through a predetermined schedule. The benefit is teachers repeat the instruction to each group that comes through their station, although the way it's delivered may vary according to the student needs. A benefit of this approach is that even if the teachers have very different teaching styles it can be used, since all of the students see all of the teachers. Some of the drawbacks to be aware of, this approach requires quite a bit of movement and noise, which can be distracting. Another benefit of this approach, however, is because a lot of classrooms, particularly at the elementary level, can be easily integrated into the situation. The next approach is alternative teaching. Here the teachers divide the responsibilities for planning and instruction. The majority of the students would remain in the large group setting while some students work in a small group for a variety of reasons. Pre-teaching, enrichment after the large group instruction occurs, or pre-teaching, also occurring after the large group instruction. This allows for highly individualized instruction, but the teachers should be careful to not always pull aside the same students, that can be stigmatizing. A benefit of this approach is that it acknowledges there are times when small groups of students require instruction, whether extended instruction or pre-teaching. The benefit is you can use it with a variety of small groups of students. Final approach I will cover today is team teaching. Again here the teachers share the responsibility for planning and instruction, work as a team to introduce new content to work on developing skills, clarifying and managing classroom. Requires the most mutual respect between the teachers and that they be able to mesh the teaching styles. It becomes a seamless method. Teachers should check-in often with one another to ensure each teacher is comfortable with how the approach is being used. It can be quite an intensive approach and can be asking a lot of teachers to implement. So, sounds good, now what? Now that we are familiarized with the different approaches to co-teaching how do we get it started at the building and classroom level? In this section of the presentation we will cover tips and steps to go through that will hopefully make the process easier for you, if you choose to implement co-teaching. What are some actions that can be taken that will facilitate coteaching, encouraging -- including activities such as participating in Webinars like this. They can access the level of collaboration currently in place. Teachers are often already working together in situations in schools and that is a great way or source of resources for other teachers and the administrators. We encourage pre-planning and preplanning and preplanning and preplanning. As much as you can take care of ahead of time it will really be a great benefit to you as you implement co-teaching. The last quick tip is to implement slowly, baby steps are really key here. We have another handout that would go along with this slide. If you have printed it out, it's called at the top, Preparing to Co-teach, at the bottom labeled H-3. This gives you actions to take as well as questions to ask yourself or others as you proceed through the actions. For example, the first action we suggest to you is to assess the current environment. What's taking place in your school setting. Questions to ask of yourself or others during this action step are: What type of collaboration currently exists between general and special education? Has there been discussion of inclusion collaboration or co-teaching? How to students react? Who reacts favorably? By assessing the attitudes in your school this can really make proceeding through implementing co-teaching a lot easier. For example, we encourage you should seek to include volunteers as much as possible toward the beginning and by access assessing the attitudes teachers have and general and special educators working together, that can make that step much easier. What are some planning strategies we can do for effective co-teaching? This is an important point to discuss because adequate planning time is among the top concerns of co-teaching teams. It's an additional concern for special educators who may have to work with more than one general educator. The need for planning time can be a systematic barrier requiring the intervention of school administrator at the school or district level. This should be paid attention to. Comprehensive planning can help alleviate competition between schools. A couple of slides ago I mentioned the need for pre-planning. I cannot tell you how important it is to pre-plan. As we talk about what's required, pre- planning and -- it can cause stress in terms of how can we fit this into our already-busy day. Although it may require extra work at the beginning, if you do proceed through the steps it really will make your life easier down the road. Planning really is essential and at the center of that planning should be determining which instructional techniques will be the most effective in helping the students meet the content standards. That's really our goal. Here the general educator can provide an overview of content, curriculum and standards to be addressed before the planning meeting. The special educators should provide special IEP goals or modifications that need to be incorporated into the lesson. Again, this preparation should occur before the general educator and special educator get together. That way they have the needed information and can readily refer to it when meeting with one another. Planning sessions should then begin with focusing on what is going to be taught, or the content, and then how it will be taught. Students' specific concerns should be held until the end of the planning session. This is where some get caught up, focusing on individual students, and their knowledge. We want to save that for the end until after we get the content discussed and how it's going to be delivered to the student. We would like to point out that several pre-made co-teaching planning books are commercially available and may be helpful to structure lessons. We think there really two stages in terms of classroom co-planning. First is getting to know each other. The second is weekly co-planning. Here we will discuss how to effectively get to know one another and how to begin carving out the essential co-planning time. Getting to know each other. We suggest, of course, easing into working with one another. Deal with the little things first, and I put little things in quotes here because although they may sound like little things, really, when you face them in classroom situations they can become a very big distraction, both for the teachers and students. It's really not about adding more things to what are already, I'm sure, very full plates. But I am hoping we can help you learn from the lessons of others by providing these tips. We believe your load will get easier and can help you work through issues in this presentation and through follow-up questions as well. During this getting to know you phase it's really important to spend time talking, getting better acquainted with each other's skills, training and educational philosophies. We often relate c o-teaching to a romantic relationship. Often proceeds through similar stages, you get to know one another so well you are almost like work spouses. Some semi structured facilitating can help with the two teachers are not familiar with each other beforehand. We have included a handout to help this process with the material that's accompanied the PowerPoint. This handout is labeled Preliminary Discussion Questions, labeled at the bottom with an H-8. This covers some questions, basic classroom rules, consequences for the rules, instructional method, typical tester quiz, and so forth. It's really important to get some agreement or come to consensus between the two teachers. Before attempting to run a classroom as a team. Even such things as bathroom and drinking fountain passes, use of instructional material, borrowing a pen or pencil. One teacher may have a view that's okay, another may require students come to class prepared. As much of that as you can get out ahead of time will make your life easier down the road. A few final words about the final weekly co-planning we recommend. We really encourage you to have regularly scheduled meetings rather than trying to "fit it in" to your busy day. We encourage this because as we all know fitting it in doesn't work for a couple of reasons. First, we tend to not actually fitting it in anywhere because we are pressed for time or have more immediate concerns. The other reason would be hallway conversations are never the most effective. They need to end up, or tend to end up going like this. One teacher sees another in the hallway, is reminded of something he or she needs to tell that teacher. There's Mr. Smith, I have been needing to talk about Joe. Not ideal because only one teacher in this interaction is prepared for this conversation to take place. There's already limited time in the hallway, five to eight minutes to get coffee, use restroom, make phone calls, let alone have a detailed and worthwhile conversation. We really encourage you to make them scheduled as much as possible. We also encourage you stay focused during the meetings, review the contents you will cover, ahead of time, before the meeting. With that said I am turning it over to my co-presenter, Dr. Stacy (Stacia) Rush. 
If there's a problem hearing me type that into the box and I will move my computer screen. We are in great shape time wise, so if you find you have questions you would like to ask that might be more appropriate for some discussion you may want to wait and hold those, rather than receiving a written answer from one of us, because I think we will have plenty of time at the end to engage in discussion. This forum, as Amy said, is a bit awkward in that we get absolutely no idea if you are engaged or not, and it's so much more effective when we get your examples as we go through, there will be a couple times however, that I will ask you for suggestions kind of on the spot. When that happens if you can just type them into the question box, we will address them as we go if that works effectively. Okay, we are moving now on to the section that talks about asking. Whenever we give this presentation or are in schools working with teacher and administrators, this seems to be the biggest nightmare. There's not a silver bullet; not money to give you to hire extra special Ed teachers or hours to add to the day. The ideal situation of one special Ed teacher with one general Ed teacher will never happen. Knowing those things we need to be creative and flexible in efforts to schedule as effectively as we can our special Ed teacher within the general Ed world. We will talk about three different asking options, labeled A, B and C. As we go through these there's probably not going to be one schedule that will work perfectly in your setting. You might want to consider what parts of asking A, or B or C might work best in your setting. Let's start with asking A. This is when the special Ed teacher divides his or term time between two different classes in the day. A bit idealistic. Should be changed to three or four or five classes in the same day. That seems to be more of a reality. That's not ideal, the fact we have that many classes divided time between and among, but it is a reality. Then we need to consider the implications involved in things like if we're going to cluster our students into general Ed classrooms how do we do that. We get lots of feedback on both sides of the coin as far as clustering. The reality is, one special Ed teacher dividing her time among, as we heard recently, 14 classrooms, doesn't work. We understand two isn't going to be possible. Let's see how we can make that fit. Let's talk about the advantages of this particular asking model. It does enable our students with disabilities to access a broader range of the general Ed world. High school students accessing honors classes, this allows that to happen, especially if there is support from the special Ed world. It ensures availability of the direct support from the special educators during the very critical instructional pieces of the day, if it can be scheduled appropriately. If we make deliberate decisions about the classroom makeup it can improve the ratio of our students with disabilities to our students without disabilities. Clearly there are challenges to this schedule. It does require effective consulting skills on the part of the special Ed teacher. She finds herself having to deal with multiple personalities, cultures, climate. It tends to offer more of a sense of special Ed teacher is not holding quite the same position in the classroom, she's sort of coming and going. There's a possibility for real disruption in the classroom routine, which needs to be for our students with disability especially considered. Let's think about the difference between asking a and b. the b process requires asking between two or more classes, but rather than varying the classes they vary days of the week. If you are exam assigned to Mrs. Smith you may spent all Monday and Tuesday in her classroom. More asking the day than the teacher. The advantages are, of course similar to the asking A, because you have the special Ed teacher in the classroom with the general Ed and special Ed students. Co-teachers report an ability to support more models, more opportunity with the students, they know, for example I am going to have my special Ed teacher on Monday, Wednesday, on those days I plan my lessons requiring the most differentiated instruction because I will have the extra support. It provides an opportunity to also schedule team teaching opportunities. There lessons more conducive to that kind of model and so if I know I am having that support on particular days of the week I can schedule it accordingly. The challenges are becoming pretty clear. You need to absolutely understand that there will only be two teachers on certain days of the week. While you have the advantage of the Monday and Wednesday situations, what do you do Tuesday and Thursday when the special Ed teacher isn't in the classroom. Students with specific accommodation need that's don't go away on Tuesday and Thursday, need to be plans to work those details out ahead of time. This situation requires a little bit more knowledge on the part of the general Ed teacher to implement IT requirements. There will be days of the week the special Ed teacher won't be available. Special Ed teacher burnout is an issue. She’s having to juggle knowledge of -- and curriculum. The third goal requires special attention in that supervisory -- which teachers can do this, earlier in the conversation, this is not a opportunity to have a mentor-mentee relationship. We need two skilled teachers to co-teach. As far as the supervisor’s perspective, they need to be careful deciding which teachers can work together to plan and implement the model. Let's move on to asking C. You can see there are bits and pieces of A and B that can be shared and neither is exactly perfect or completely comprehensive. If we bring in a third option we can shift things around and incorporate all three. 24 requires a special Ed teacher to serve as a resource to the entire interdisciplinary team. The big issue, asking is established weekly based on instructional activities and the special Ed teacher works with the general Ed teachers on the team based on when instructional activities require that. The third bullet, planning is critical. Again we need to consider the strength of general Ed teachers to be flexible and special Ed teachers to be flexible when we work with any of these asking issues. The next conversation talks about some advantages that I think are a little different than the advantages of the other two asking opportunities. This time we get to talk about this asking is most responsive to student's needs. The calendar or time of day don't dictate. It's the one that takes the most flexibility and planning, but if it can be implemented appropriately it's the most effective for meeting the needs of students with disabilities. There certainly are challenges and requires the highest degree of planning and buy-in by the general Ed teachers. Requires much more long-range planning and coordinating is required, flexibility by both the special Ed and teachers on the general Ed team is required. For example, special Ed teacher assigned to a fourth grade team all need to mesh their schedule around when the special Ed teacher can be in classroom. It's a bit of a puzzle and the most sophisticated, I think it can be the most advantageous for the student. That's the conversation about asking. When we get to Question and Answers weeing talk about how you have, and what you might find useful. 
Now we will combine a lot of the thinking we have talked about into what this all looks like in the classroom. We will do that in terms of three stages of co-teaching. A beginning stage, a compromising stage and a collaboration stage. We will map those on to the physical arrangement of the classroom, the familiarity with the curriculum by special and general Ed teacher, the curriculum goals and modifications to the goals, instructional presentation, classroom management and assessment. What do all of those areas look like in terms of a beginning, a compromising and a collaborating stage of co-teaching? Let's start with the physical arrangement. At the beginning stage the physical arrangements typically look like two different classrooms in one space. The special Ed teacher tends to ask permission to use the general Ed material, or brings hers in, tends to feel like a visitor in the general Ed teacher's classroom. It's usually going into the general ID classroom, the special Ed tends to feel left out, has little ownership of materials, and there's usually not designated spaces, not a lot of overlap or moving between the invisible walls. Again, it's more like a classroom within a classroom. However, when you move to the compromising stage you are beginning to see there's a little bit more movement, more sharing of space and materials. The special Ed teacher may not yet feel comfortable taking on the lead as equal partner in content instruction, but you are finding the territoriality is becoming less evident. The special Ed teacher is more comfortable moving around the class, still not quite ready to take the lead. Once we get to collaboration stage hopefully it's a different look, like one unified classroom. The important thing is you are beginning to see students work together, not just special Ed students working together and general Ed working together, but groups combining. Walls disappearing for the students as well as the teachers. As far as the effort, much less intentional, much more intuitive. You see students participating in cooperative grouping assign assignments. Opportunity to lead in the areas of their strength. Additionally in the collaborative stage you are finally beginning to see both teachers controlling the space in effect like a doubles team. If you watched U.S. Open, the whole court is covered, and in a true collaborative classroom the physical arrangement at this point is jointly owned and operated, no invisible walls. Let's now look at familiarity with the curriculum in the beginning stage, compromising and collaborative stage. In the beginning stage the key word here is a sense of feeling competent. The special Ed teacher suddenly finds herself competent in the general Ed curriculum and the general Ed teacher in accommodations may take a while. The special Ed teacher may never have seen a third-grade science text book, much less be comfortable with the methodology. The general Ed teacher might have read the IEP's and know the students need accommodations, but not particularly confident in their ability to design them or implement them herself or himself. There's a lack of confidence on both sides. As we see this moving from beginning to sort of compromising and collaborative you find the special Ed teacher sort of acquiring a knowledge of the content, scope and gets more comfortable, a more solid understanding. Special Ed teacher feeling a little more confident to make suggestions for modification and accommodation. I think at this point one important thing that begins to happen is the special Ed teacher is offering suggestions for modifications and accommodations not just for the identified students with disabilities, but any student in the classroom who they see may benefit from them. The general Ed teacher is becoming more willing to modify the curriculum. One thing that tends to happen, one big advantage that finally our general Ed students are beginning to benefit from what the special Ed teacher can bring to the table. In addition, both teachers are beginning to appreciate what each other bring to the table. Constantly I think we are hearing one of the major advantages of this whole co-teaching idea is how the general Ed students are really beginning to benefit from accommodations and modifications they weren't previously exposed to. 
Let's move on to -- the general Ed teacher beginning to feel like watering down or compromising the curriculum. This is a really tough stage to get through, takes a lot of space in each other's ability and knowledge, and the sort of biggest effort is that we need to move the modifications and accommodations from the IT folks into our folks without IT, special teacher's role is seen as a helper. She's, again, going to feel inadequate in terms of curriculum and her contribution to the classroom which may move them into the second-class citizen feeling. Once we move into the compromising stage the general Ed teacher has had some time to understand the special Ed teacher's role, but may not be at the point to break down the standards into a sort of non-negotiable. Yes, there are students in the classroom that won't be able to accept the depth, breadth of the -- I need to make -- different than giving up or watering down the curriculum. The finesse on part of the special Ed teacher is required to carefully craft modifications with the general ed teacher, with the input of the general Ed teacher so she doesn't feel like she's giving up or watering down the content. As we move into the collaborative stage, both teachers are finally beginning to differentiate concepts all students must know from the concept most students should know. The homework, assignments and tests become a norm for the students, not an exception. The teachers have become familiar with each other's area and help each other break it down based on students' needs. One of the important pieces is modifications become something for not just students with IEP's, but something most students in the classroom can benefit from. Let’s now take a look at instructional presentation, how that begins as a co-teaching team and moves into a compromising and collaborative team. Instructional presentation at beginning is clearly divided between special Ed and general Ed teachers, there's a clear division. The general Ed teacher tends to take control of the content. One teacher is typically the boss in this stage, the general Ed teacher, and one the helper, the special Ed teacher, who is at this point in the process the behavior management person. We will talk more about that. Rather than being content instruction specialist, at the beginning stage they are more the behavioral management. At the compromising stage the special Ed teacher is beginning to provide instruction in some isolated instances when he or she feels competent. Still seen by students as for those who aren't "getting it". There are those without disabilities receiving instruction from the special Ed teachers. At least those not getting it aren't identified as special Ed students. The special Ed teacher can clarify strategies for students without disabilities at this stage. As we move into the collaborative stage of instructional presentation the special Ed and general Ed teacher begin to cover the court, begin to share the chalk, had a hand in planning the lesson, in delivering the lesson and in assessing the lesson. One of the most important indicators of the successful transition to this stage is students don't really differentiate between teachers. You can either teacher questions regarding content or accommodation, modification, strategies, etcetera. There are still times when resource opportunities are necessary for some students and if a co-teaching team has fully moved into collaborative stage you will find general Ed students saying when is it my turn to go see the special Ed teacher. They don't get that there's one teacher for students with disabilities and teacher for students without. 
Let's now take a look at classroom management, how that can transition from beginning to compromising to collaborative. Severely undermines, assigning her the role of dealing with the students who aren't behaving. As we move into the compromising stage of classroom management, while the general Ed teacher is teaching there's a much more collaborative overall classroom behavior management plan. Sometimes there will be group approaches to management, may still be individual behavior management plan. These behavior management plans will have been developed by the general Ed and special Ed teacher, rather than a plan imposed by the special Ed speech teacher. As we move to collaborative stage of classroom management both teachers are involved in developing a classroom management system that benefits all students. May be in place for students with or without disabilities and both teachers have had a plan in developing the plan. We will wrap up the collaborative stage of classroom management at this point. The third bullet is probably one of the most important. At this stage of classroom management there tends to be community build, relationship building, we begin to find the general Ed students really incorporate special Ed students' disruptive -- into the day, dealing with those kinds of behaviors. Okay, our last piece of the day we are going to try to move from the beginning through the compromising into the collaborative stage is assessment. This is a bit of a tricky place to be. Assessment in a co-taught classroom involves evaluating individual students, adjusting expectations for students while maintaining integrity. How do we do that? >> With current emphasis on state testing co-teaching provides a way to strengthen this assessment link. Grading can be one of the trickiest issues for co-teaching teams and needs to be proactively addressed to the greatest extent possible. At the secondary level grades can carry great importance. It's recommended each teacher grade a few of the same papers individually. They implied this for assessing process and effort needs to be determined as well as a way for students with IEPs to have their goals assessed and obtain those goals reflected in grading. If we think back about our scheduling options, we were not going to have our special ed teacher in the classroom all day every day helping sort of monitor the assessment piece. A lot of time and effort needs to be put in up front to make decisions about how this assessment process is going to work. At the beginning stage, we may find ourselves operating under two completely different grading systems that are separately maintained, one by the general ed teacher and one by the special ed teacher. There may be one system but it may be made by the general educator and the special ed teacher may monitor IEP goals. Measures at the beginning stage tend to be objective in nature. Measuring the student's knowledge of the content not their progress towards their goals. At the compromising stage we finally begin to see our teachers exploring alternate assessment ideas. They begin to discuss how to capture progress, not just knowledge of content. The general ed teacher isn't giving up assessment of content knowledge. That is still critical and needs to be clearly understood by both teachers. What's happening now is we were going beyond the point in time assessment to growth measures. This is one of those points I had mentioned earlier that you may want to begin to sort of think in your own mind of examples that you have used in grading content as well as progress towards goals that you will be willing to share with the group at the end. Just sort of keep this as one of our discussion points in your mind. As we move to the collaborative stage in assessment, both teachers are beginning to appreciate the need for a variety of options when assessing student progress. For example, individualization of grading procedures for all students. Specific progress monitoring. Use of both objective and subjective standards for grading. Both teachers begin to consider ways to integrate the goals and objectives that are in a student's IEP into the grading system. Assessment procedures are developed on an ongoing basis as you work your way through your year, these procedures will need some tweaking and modifying. Just being aware of these beginning collaborative compromising and collaborative stages, I think helps teachers understand what process and what the feelings and what the kind of glitches are that they are going through. One thing that we have provided to you in your handout is a handout marked on the lower right-hand corner H-12. It's just a tool that will help you track your progress through these stages, sort of keep you on track. If you happen to be stuck in the compromising stage in physical arrangement of the classroom, this is a nice way to sort of notice that and begin to make deliberate decisions to move forward. I think being very clear and very explicit and deliberate in your efforts towards moving through these stages and all of these areas is critical. On this slide you will see our email address both for Amy and for me. 
We have about 15 minutes for questions and discussion and conversation if you would be interested. We are going to see what you type into your question queue and respond that way. If we want to go live we can do that as well. Thank you for your attention to this presentation and we will open it up now for questions and conversation. I think you see instructions on your screen if you want to ask a live question. It's awfully quiet. Does anyone have any examples that they will be willing to share with us about grading systems that have worked. Okay, let me refresh your memory in case you don't see this on your screen. If you want to ask a question, press star-seven on your telephone. And then after you asked your question, you can press star-six to re-mute your phone line. We were getting questions about how to speak live. Press star-seven. 
Calling now to say thank you. Good. Thank you very much. Thank you for that. 
Hi! Hello! I am familiar with the collaborative cooperative consultant model in Michigan and the applied collaboration in Minnesota. I was wondering if there is any other models from any other states by people that are on here or the two of you know of any other models? Do any of our participants have any models they are using that they would like to share? Hello? Yes? Hi. I'm Amy and in Las Vegas, Nevada, Clark county school district. If and we are moving rapidly away from the cooperative consultative model. We don't use that as a model any more to co-teaching as a service model in the continuum of services throughout our school district particularly following Dr. Marilyn Friend’s six co-teaching approaches. I did have a question on what the area that has been the most contentious and I'm sure it's nationally as well, is any issue of collaborative grading, particularly at the high school level where students of disabilities are in general education classrooms and they are earning credits towards graduation. We also have state proficiencies exams that all students must pass in Reading, language arts and math in order to get a regular high school diploma. So my question is, does anybody out there in this webinar have suggestions how to deal with the issues of --- or adjusted grades for students with disables particularly at the high school level. Leave the phone line for a minute for any of our participants to help Amy with that if they have examples they are using in their state for modified or adjusted grading systems at the secondary level. This is Sandra, you hear me? Yes. I'm from Ohio and I am a teacher in the Ohio Department of Youth services. Our students are youthful offenders who have been detained for a period of time. And we have just started the collaborative teaching amongst our staff. My -- on my team, this is one of the first discussions we had. I'm on the social studies team. And what we do is that we will take the highest grade in the class and make that the top score and then adjust everything down. And what it does is that those kids who do extremely well, their grade will reflect that and it helps those students who are performing at the bottom to have some measure of success. I don't know if that helps or if that's -- a lot of people may not be in agreement with a system like that. But for our population, it seems to be working well. Thank you, Sandra. Your population only students with disabilities or is this -- We have -- in our school we have about 250 students give or take. And about 40 to 45% of those students are students with disabilities. 45% of your students have disabilities. That's a significant percentage. Well, it's a juvenile correctional facility and you know the research regarding that. Anybody have any sense of their reaction to what Sandra is doing in Ohio? Thank you, Sandra, for offering that suggestion.

Anybody else? Can you hear me? Yes. Right. Is there a recommended number for special ed students versus regular Ed students in a high school class setting? Shouldn't be more than a third, according to Dr. Friend. Okay, thank you. Those are the kind of questions and answers we like. 
Anyone else? Well, this is Sandra again and one of the things that we are having a concern with is how we document what we have done with each of the students in the general ed classroom. And I know that we could go by the way of anecdotal records, but that can get lengthy and cumbersome, especially with the caseload that each of the special ed teachers has on top of all of their teaching duties. I was wondering if there was a form that would be good for us to use to be able to document the services that we are providing in the general ed classroom. This is Amy again from Clark county school district. I have kind of developed my own form over the years that I would be happy to share with anybody. The way I document is on the types, range and examples of like instructional prompts that are used for students in general ed. And this didn't come all from me. This came from a resource -- actually called the paraprofessionals guide working in the inclusive classroom but provides an excellent way for documenting -- how intrusive you are as a special ed teacher or paraprofessional in works with students in disabilities and it starts off with the least intrusive which is natural prompt where you are just pretty much maybe restating the teacher's directions once or twice. Then it goes to gestural prompt where you may do physical movement to communicate such as pointing or doing a head nod. Then you get into the indirect verbal prompt. Then a direct verbal prompt and then modeling to partial physical to full physical prompting. And when I was in the K-12 classroom, both of myself and my assistant, we worked in general ed classroom would take daily nations of the students in -- nation of the student. The type of prompt that was used. Natural, gestural, direct verbal model, partial physical and full physical and make comments that gave me some great authentic data as far as how much accommodations or modifications were necessary for those students with disabilities in the classrooms. Maybe that can help somebody. Can I get your email address? You bet. It's AGARDNER@INTERACT.CCSD.net. I would be happy to share that information with you. Clark county school district. Thank you. You're welcome. Thank you, Amy. 
Any other questions? Hello? Hi. I don't know if I'm speaking with Amy or Stacy, this is Sandra again. I'm also interested in -- I have been on both sides, educator side and administrator side. It would be interesting to know if there were -- there was a tool that an administrator or a team could use to be able to measure or assign values to whether or not this is being implemented properly. Yes, there is. Dr. Friend has developed a rubric which again I can send to you for that very thing, a co-teaching supervising rating scale for exemplary teams, teams that are like average and then teams that need improvement. And I know the access center has rating scales as well. There is a lot of stuff out there. Again, I just sent in my email address. Just email me and tell me what you need and I would be happy to send it to you and share the information. Okay. The emails that are on this last page, are those appropriate? Sandra, this is Amy from the access center. We also have a copy of that rating scale that Amy from Clark county, Nevada. That would be good. I'm one of the advisory board members. We know. And we would be happy to send. And we have a whole module and presentation specifically for administrators who are working to either implement co-teaching in their buildings or getting their teachers ready to implement it. We will be happy to share all of the materials that go along with that module as well. Okay. Thank you. 
Okay, we would like to thank both of our presents for sharing their expertise on co-teaching today. And we hope you have enjoyed today's event and you will plan to join us for another webinar in the next couple months. We will keep you informed of details of our next webinar in email and our website. If you would like a copy of the PowerPoint slides you may do so by clicking file and then print to PDF. It's available on the website along with the handouts referenced. We would appreciate your feedback about the session and point you to a short anonymous survey on our website and invite you to provide any suggestions you have. We will also email a copy of the surveys for those who would like to complete the survey at a later time. We do value your feedback and ultimately your suggestions will assist us in making decisions for our next event. Once again thanks for participating today and we hope you have found this experience to be worthwhile and will leave the survey up for a few minutes and we look forward to meeting you online again soon. Thank you very much. 
