CRS Planning Meeting: February 23, 2006

       Traditional Schools 
 

   Responsive Schools

	Teachers teach and work in isolation.

Teaming and common planning time are rare.
	Teachers collaborate and share their work. Teaming is encouraged and administrators ensure that teachers have common planning time.

	Most practices in the school are private.
	Practices in the school are de-privatized so that all members of the professional community have mutual support and equal access.

	Students are grouped by ability.
	Students are grouped heterogeneously and in other flexible groupings.

	Curriculum focuses on mastery of facts and isolated skills.
	Curriculum focuses on concepts and essential questions. Facts and skills serve to make sense of big ideas.

	Teachers develop instructional activities for the whole class.
	Teachers develop and regularly use a variety of instructional strategies and routinely use flexible groupings.

	Assessments are standardized and designed to sort out who “didn’t make it.”  Re-teach is infrequent.
	Assessments are varied, and many are formative in nature. Summative assessments provide options and flexibility based on student need.

	Students are infrequently given choices related to their learning.
	Students regularly make choices based on their readiness, interests, and learning styles.

	Teachers know some students well and may or may not individualize for them.
	Teachers know their students well and differentiate accordingly.
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Responsive Schools

	The textbook drives learning.
	Teachers use a variety of materials, some created by them or their colleagues, to support the concepts and essential understandings.

	A sense of community may or may not be fostered in the classroom, depending on the teacher’s management style.
	Teachers know how to develop a sense of community, establish routines, remain flexible, and seek feedback from students.

	The school day is organized in ways that are efficient and practical, but may not allow for flexibility.
	The administrators build flexibility into the school day and into the schedules of teachers and students (such as, alternating block or 4 X 4 schedules, late arrival and early dismissal, night classes, extended time…).

	Student discipline is consequence driven and centered on administrative intervention. Teachers regularly refer students to the assistant principal for routine classroom infractions.
	Teachers manage most behaviors within their classroom community and prefer to be the first level of intervention with their students.

	Few or no alternatives are available to students within the general education setting.
	Students have a variety of options and many supports in and outside of the classroom that serve to ensure their success.

	Some students are engaged in their learning, but many are not. This is considered normal.
	Student engagement is highly valued and reinforced in the classroom on a daily basis.

	Teachers and administrators perform traditional and predictable roles.
	The principal creates empowering and new roles for teachers.
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Responsive Schools

	The principal is the manager of the school.
	The principal is the instructional leader and keeper of the vision.

	Action Planning is perfunctory and not connected to accountability on the part of the principal.
	The principal is accountable for comprehensive and collaborative Action Planning annually.

	Action Planning may or may not delineate the steps in implementation, resources, timeline, and responsibilities.


	Action Planning is collaborative, data driven, and responsive to the needs of the school. The Action Plan supports equity and excellence for all students

	Teachers do not connect with students outside of the classroom on a regular basis. Homeroom is more common than teacher advisory.
	Students establish, over four years, a relationship with one adult in the school through a strong teacher advisory program.

	The school offers career and college counseling to those who seek it out.
	Every student in the school makes a personal learning plan and engages in career and college counseling on an on-going basis.

	Professional development for teachers varies from year to year and may or may not be planned and intentional.
	Professional development supports the vision and is differentiated for teachers based on their role in the school and individual capacity needs.

	Decision-making is top down and may or may not be based on input from the staff. 
	Decision-making is collaborative and based on research and data. Teachers are participants in the process.

	The culture of the school supports pockets of excellence and disparate opportunities for some students and teachers.
	The school is a vibrant professional learning community in which differentiation and responsiveness are celebrated.


